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Participation in Federal Programs and Coordination with other Programs

The Enterprise City School System has chosen to include the following Federal Programs in its LEA Plan under the No Child Left Behind Act of 2001:

· Title I:  Part A, Improving the Basic Program for the Academic Achievement of the Disadvantaged–NCLB/ ESEA

· Title I:  Part D, subpart 2, Prevention and Intervention Programs for Children and Youth who are Neglected, Delinquent, or At-Risk

· Title II:  Part A, Preparing, Training, and Recruiting Highly Qualified Teachers and Principals – Professional Development

· Title III:  Part A, Language Instruction for Limited English Proficient and Immigrant Students

· Title IV:  Part A, Safe and Drug-Free Schools and Communities (if funds are available)

· Title X:  Education for Homeless Children and Youth
The McKinney-Vento Homeless Assistance Act








NO CHILD LEFT BEHIND (NCLB)
LEA PLAN
Introduction

The Enterprise City School System’s Consolidated Plan responds to the ESEA reauthorization (the Improving American’s Schools Act, Or IASA) and the No Child Left Behind Act of 2001.  The NCLB Act became the impetus for change in education within America’s public schools.

The overarching goal of NCLB is for every child to meet state academic achievement standard.  Through the consolidation of our federal programs, the EnterpriseCitySchool system will increase its capability to effectively serve its students, their families, and our community.  This plan is intended to guide the process of increasing student achievement, improving instruction, and providing high quality professional development.  This plan will also provide greater opportunities for coordination and service delivery under NCLB.

Collaborative planning and broad-based involvement will facilitate the attainment of the stated missions.  The Enterprise City School System will utilize all available resources to achieve both the local and the state purposes.   Particularly, the federal funds listed above will be combined into a consolidated plan designed to accomplish a common goal of fostering high academic achievement.  

Title I funds will be used to promote increased student achievement.  Funds will be used to provide reading instruction to students to assist them in attaining high academic standards. By providing the Title I instructional staff with professional development, instruction will be upgraded.  In addition, Title I funds will be used to provide opportunities for parents to participate in the education of their children.   Also, a portion of Title I funds will be set aside to be used to assist teachers and paraprofessionals in Title I schools to become highly qualified according to NCLB law.

	Title II funds, along with other state professional development funds, will be used to provide appropriate professional development that is ongoing, sustained, intensive, and classroom-focused to assist teachers, paraprofessionals, and principals in gaining knowledge and skills that will enable them to promote student achievement.  Because all teachers and principals will be offered the opportunity to participate in Title II funded activities, achievement of all students will be impacted.  A portion of Title II funds will be used to assist teachers and paraprofessionals become highly qualified according to the NCLB law.  Title II funds will also be used to employ class size reduction teachers.
          Title III funds will be used to implement the ESL program.
	
	
Goals

In order for this plan to be effectively implemented and in an effort to provide a clear direction for its employees and students, the Enterprise Board of Education adopted the following mission/vision statement:
Our vision is to prepare student graduates to be successful in realizing their personal, educational,and professional ambitions.

Based upon this mission/vision statement and through the direction of our State Board of Education, the following overall goals have been identified:

· All students will demonstrate competency challenging subject matter and become lifelong learners who use their minds well, so that they may be prepared for responsible citizenship, further learning, and productive employment in our country’s economy.
· Every effort will be made to ensure that students are given sufficient opportunities to enter our schools with maximized possibilities for success.
· All students will be provided learning environments which are safe and clean.
· All schools will promote partnerships which will increase parental involvement and participation in promoting the social, emotional, and academic growth of all students.
· Our school system’s professional and paraprofessional staff members are committed to highly qualified status.  Professional development opportunities will focus upon improving professional skills and acquiring the knowledge and skills needed to instruct and prepare all students to live in a global society.
· The materials, supplies, and equipment needed to provide a quality education for all students will be adequately available in all schools.
· Scientifically research based materials will be used to increase student achievement in the core academic subjects.
· Schools will have the knowledge, resources, and support necessary for them to make appropriate decisions about the unique and challenging needs of their student population and parent community.
· Accountability measures will be followed and carefully monitored.





TITLE I
Title I is a federally-funded program designed to meet the state academic achievement standards.  The legislation is part of the “No Child Left Behind Act of 2001” (Public Law 107-110).  Title I of the Act amends the “Elementary and Secondary Education Act of 1994” and reauthorizes programs previously contained in the “Education Consolidation and Improvement Act of 1981”Title I provides the programs and resources for disadvantaged students to meet this goal.  It also requires states and LEAS to close the achievement gap, to place a highly qualified teacher in every classroom, and to improve the qualifications of paraprofessionals who work with disadvantaged students.
The purpose of Title I is to enable schools to provide opportunities for students to acquire the knowledge and skills necessary for them to meet challenging State performance standards by:
	a)   promoting accountability for results
b) doing what works based on scientific research
c) local control and flexibility
	d)   expanding parental options
The goal of Title I is to supplement instruction in the regular classroom by providing a well-integrated program based on assessed student needs.  A variety of instructional materials, methods, and activities that reflect individual student’s needs and interests will be used.  Title I instruction will be coordinated with regular classroom instruction.  Instruction will be provided in an environment that is conducive to learning and that will foster not only academic achievement but positive self-concept as well.  Instruction will be provided by highly qualified and caring personnel.




Plans to Accomplish Goals:
In order to accomplish the goals and missions, the Enterprise City Schools are committed to the following Title I goals:
1) Developing appropriate assessment methods to match instruction and classroom techniques;
2) Assisting schools in meeting the goal of consistent growth in student achievement;
3) Supporting  each school in the implementation of high quality, research based literacy programs;
4) Supporting schools’ efforts to implement a comprehensive program for lower achieving students;
5) Enhancing opportunities for parents and families to learn ways they can support their children’s educational progress;
6) Involving parents as partners in the education of students;
7) Providing professional development opportunities to enhance the knowledge and skills of teachers and paraprofessionals;
8) Involving the local colleges and universities in the educational process; and
9) [bookmark: _Toc105410332]Assisting schools in meeting the requirement of “No Child Left Behind” Act of 2001

Schoolwide Programs
Each Title I schoolwide program in the Enterprise City School system is a comprehensive reform strategy designed to upgrade the entire educational program in a Title I school; its primary goal is to ensure that all students, particularly those who are low-achieving, demonstrate proficient and advanced levels of achievement on State academic achievement standards.  A schoolwide reform strategy requires that a school—

· Conduct a comprehensive needs assessment;
· Identify and commit to specific goals and strategies that address those needs;
· Create a comprehensive plan; and
· Conduct an annual review of the effectiveness of the schoolwide program and revise the plan as necessary.

Adopting this strategy should result in an ongoing, comprehensive plan for school improvement that is owned by the entire school community and tailored to its unique needs. 
Whereas, Title I targeted assistance programs only provide educational services to identified individual students, schoolwide programs in the Enterprise City School System allow staff in schools with high concentrations of students from low-income families to redesign their entire educational program to serve all students.  The emphasis in schoolwide programs is on serving all students, improving all structures that support student learning, and combining all resources, as allowed, to achieve a common goal. Schoolwide programs maximize the impact of Title I. 
A growing body of evidence shows that it is possible to create schools where all students achieve to high standards, even when most students in the school are poor or disadvantaged.  These schools share common characteristics, including:
· A clear focus;
· High expectations for students and staff;
· An environment focused on learning;
· Strong leadership;
· Curriculum, instruction, and assessments aligned with standards;
· High-quality professional development;
· A collaborative spirit and collaborative structures;
· Meaningful parental involvement; and
· A commitment to continuous review and improvement.
These characteristics are most likely to produce effective schools when they are integrated together into a schoolwide framework.  The Title I schoolwide process supports the creation of high-performing schools by encouraging schools to make significant, even radical, changes in how they do business, and providing them with a comprehensive process for doing so.  Developing and implementing a high-quality schoolwide program is a systemic, effective strategy for increasing the academic achievement of all students. 
The schoolwide authority in each Title I school also reflects the following fundamental principles of Title I, as amended by the NCLB:
· Accountability for results.  In eachschoolwide program, accountability for results is shared throughout the school.  All students are expected to meet the State’s challenging standards, and students who experience difficulty mastering those standards are provided timely, effective, additional assistance.  Teachers will use information about student performance and share ways that instruction can be improved to meet a wide range of student needs.  The school keeps parents informed of the achievement of individual students, and of the progress of the school in meeting its goals.

· Research-based practices.Schoolwide programs operate according to a plan that contains proven, research-based strategies designed to facilitate schoolwide reform and improvement.  Professional development activities are based on practices proven to be successful in helping teachers improve the quality of their instruction.  

· School and community engagement.Each school staff in schoolwide programs engage parents and the community in their work as planners, participants, and decision makers in the operation of the school.  This collaboration is based on a shared vision of the school’s values and overall mission.  These partnerships strengthen the school’s ability to meet the needs of all students and improve the school.
[bookmark: _Toc105410333]
Core Elements of Schoolwide Programs
NCLB established high standards of accountability for State and local educational agencies (SEAs and LEAs), by requiring them to raise the achievement of all students, including students in the poorest schools.  States must describe how schools will close the achievement gaps between major subgroups of students, make adequate yearly progress (AYP), and ensure that all students, including those who are educationally disadvantaged, meet the State’s academic achievement standards.  
The schoolwide approach to achieving these ambitious goals is based on the premise that comprehensive reform strategies rather than separate, add-on services are most effective in raising academic achievement for the lowestachieving students in a school.  A well-designed and implemented schoolwide program touches all aspects of the school’s operation and offers an appropriate option for high-poverty schools seeking to improve achievement for all students, particularly the lowest achieving.
In general, schoolwide programs--
· Plan for comprehensive, long-term improvement;
· Serve all students with highly qualified teachers and paraprofessionals;
· Provide continuous learning for staff, parents, and the community;
· Use research-based practices to develop and implement enriched instruction for all students;
· Use inclusive approaches to strengthen the school’s organizational structure;
· Consolidate resources to achieve program goals[footnoteRef:2]; and [2: 
] 

· Engage in continuous self-assessment and improvement. 

1. Each school operating a schoolwide program must conduct a comprehensive needs assessment that identifies the school’s strengths and challenges in key areas that affect student achievement.  
2. Each school must develop a comprehensive schoolwide plan that describes how it will achieve the goals it has identified as a result of its needs assessment.  The schoolwide plan includes the following requirements:
· Identify reform strategies, aligned with the needs assessment, that are research-based and provide opportunities for all children to meet the State’s proficient or advanced levels of academic achievement;
· Provide instruction by highly qualified teachers;
· Offer high-quality, ongoing professional development;
· Create strategies to attract highly qualified teachers;
· Create strategies to increase parental involvement;
· Develop plans to assist preschool students through the transition from early childhood programs to local elementary school programs;
· Identify measures to include teachers in decisions regarding the use of academic assessments;
· Conduct activities to ensure that students who experience difficulty attaining proficiency receive effective, timely, additional assistance; and
· Coordinate and integrate Federal, State and local services and programs.

Additionally, the school plan must document that it has met the intent and purposes of each program whose programs are consolidated if chosen.

3. The Enterprise City School’s LEA Comprehensive Plan addresses all of the components defined in the ESEA [Section 1114(b) of Title I of ESEA].  Each required component is described below, with an explanation of how each contributes to the creation of a successful schoolwide program. 
· Schoolwide reform strategies.  Instructional strategies and initiatives in the comprehensive plan will be founded on scientifically based research geared towards strengthening the core academic program, increasing the quality and quantity of learning time, and addressing the learning needs of all students in the school. 

· Instruction by highly qualified teachers.  High poverty, low-performing schools are sometimes staffed with disproportionately high numbers of teachers who are not highly qualified.  To address this disproportionality, the ESEA requires that all teachers of core academic subjects and instructional paraprofessionals (employees of a LEA who provide instructional support) in a schoolwide program school meet the qualifications required by section 1119.  Student achievement increases in schools where teaching and learning have the highest priority, and students achieve at higher levels when taught by teachers who know their subject matter and are skilled in teaching it.

· High-quality and ongoing professional development.  Teachers and other staff in schoolwide program schools must be equipped to face the challenge of helping all students meet the State’s academic achievement standards.  To do this, they must be familiar with the goals and objectives of the schoolwide plan, and receive the sustained, high-quality professional development required to implement them.  The statute requires that professional development be extended, as appropriate, to those who partner with teachers to support student achievement, such as principals, paraprofessionals, and parents. 

· Strategies to attract highly qualified teachers to high-need schools. Although recruiting and retaining highly qualified teachers is an on-going challenge in high poverty schools, low-performing students in these schools have a special need for excellent teachers.  Therefore, the schoolwide plan must describe the strategies it will use to attract and retain highly qualified teachers.

· Strategies to increase parental involvement.  Research continues to demonstrate that successful schools have significant and sustained levels of parental involvement.  Therefore, it is important that schoolwide plans contain strategies to involve parents, especially in helping their children do well in school.  In addition, parents must be involved in the planning, implementation, and evaluation of the schoolwide program.

· Plans for assisting preschool students in the successful transition from early childhood programs to local elementary schoolwide programs.
This component emphasizes the value of creating a coherent and seamless educational program for at-risk students.  Early childhood programs, including Early Reading First and others, provide a foundation for later academic success, and effective schoolwide programs capitalize on this strong start. 

· Measures to include teachers in decisions regarding the use of academic assessments.  In addition to State assessment results, teachers need current and ongoing assessment data that describe student achievement.  These data often come from less formal assessments, such as observation, performance assessments, or end-of-course tests.  The schoolwide program should provide teachers with professional development that increases their understanding of the appropriate uses of multiple assessment measures and how to use assessment results to improve instruction.   

· Activities to ensure that students who experience difficulty attaining proficiency receive effective and timely additional assistance.  The schoolwide program school identifies students who need additional learning time to meet standards and provide them with timely, additional assistance that is tailored to their needs.  This assistance must be available to all students in the school who need it. 

· [bookmark: _Toc105410345]Coordination and integration of Federal, State, and local services and programs.  Schoolwide program schools are expected to use the flexibility available to them to integrate services and programs with the aim of upgrading the entire educational program and helping all students reach proficient and advanced levels of achievement.  In addition to coordinating and integrating services, schoolwide program schools may combine most Federal, State and local funds to provide those services.  Exercising this option maximizes the impact of the resources available to carry out the schoolwide program. 

Identifying Priorities and Effective Strategies
Conducting a comprehensive needs assessment resultin the identification of a large number of issues that could be addressed to improve the achievement of students.  However, no school should attempt to address every identified need in a single year.  Most planning experts suggest that schools prioritize their major issues and address no more than three of the most important in the first year.  When the needs assessment is complete, the planning team should work with the school staff to establish these priorities.  A number of activities are available that help groups work through the priority-setting process. 
Once priority needs have been identified, the planning team should describe them in detail and generate discussion among staff members and other stakeholders about strategies to address them.  Becoming a school-wide program means the school has accepted a collective responsibility for reaching and teaching all students.  Therefore, in addition to being grounded in scientifically based research, the strategies developed must be comprehensive and span all grades and subjects.
The planning team might create a chart to organize their needs assessment findings and proposed solutions in each of the profile focus areas.
Children with disabilities present similar choices.  Those children are now eligible for services on the same basis as other eligible children.  However, they are also entitled to other services required by law because of their disability.  A school may decide that the non-Title I services those children are receiving are sufficient to enable them to meet the State’s challenging standards.  However, children with disabilities who are performing more poorly than other Title I-eligible children, even with the benefit of thenon-Title I services they receive, may still be among those in greatest need and thus should receive Title I services also.


SCHOOL-LEVEL DECISION-MAKING

	Schools, in consultation with their districts, determine the uses of funds that best meet the needs of their students.  Title I distributes funds to schools based on the number of children from low-income families in the school.



LEA TITLE I PLAN COMPONENTS

In General - To help low-achieving children meet challenging achievement academic standards, the Enterprise City Schools system plan includes:

A.   A description of high-quality student academic assessments, if any, that are in addition to the academic assessments described in the State plan under section 111(b)(3), that the local educational agency and schools served under this part will use-

· To determine the success of children served under this part in meeting the State student academic achievement standards, and to provide information to teachers, parents, and students on the progress being made toward meeting the State student academic achievement standards described in section 111(b)(1)(D)(ii);
· To assist in diagnosis, teaching, and learning in the classroom in ways that best enables low-achieving children served under this part to meet state student achievement academic standards and do well in the local curriculum;
· To determine what revisions are needed to projects under this part so that such children meet the state student academic achievement standards; and
· To identify effectively students who may be at risk for reading failure or who are having difficulty reading, through the use of screening, diagnostic, and classroom-based instructional reading assessments, as defined under section 1208;


B. At the local educational agency’s discretion, a description of any other
	Indicators to be used in addition to the academic indicators described in
Section 1111 for the uses described in such section.

C. A description of how the local educational agency will provide additional 
educational assistance to individual students assessed as needing help in meeting 
	thestate’s challenging student academic achievement standards.

D. A description of the strategy the local educational agency will use to coordinate
	programs under this part with program under Title II to provide professional 
	development for teachers and principals, and, if appropriate, pupil services 
	personnel, administrators, parents, and other staff including local educational 
	agency level staff in accordance with Sections 1118 and 1119.

E. 	A description of how the local educational agency will coordinate and integrate
	servicesprovided under this part with other educational services at the local educational agency or individual school level, such as:
· Even Start, Head Start, Reading First, Early Reading First, and other preschool programs, including plans for the transition of participants in such programs to local elementary school programs;
· Services for children English proficiency, children with disabilities, migratory children, neglected or delinquent youth, Indian children served under part of Title VII, homeless children, and immigrant children, in order to increase program effectiveness, eliminate duplication, and reduce fragmentation of the instructional program;

F.	An assurance that the local educational agency will participate, if selected, in the state National Assessment of Educational Progress in 4th and 8th grade reading and mathematics carried out under section 411(b)(2) of the National Education Statistics Act of 1994;

G.	A description of the poverty criteria that will be used to select school attendance areas under Section 1113.

H.	A description of how teachers, in consultation with parents, administrators, and pupil services, personnel, in targeted assistance schools under Section 1115, will identify the eligible children most in need of services under this part.

I.	A general description of the nature of the programs to be conducted by such agency’s schools under Sections 1114 and 1115 and, where appropriate, educational services outside such schools for children living in local institutions for neglected or delinquent children, and for neglected and delinquent children in community day school programs;

J.	A description of how the local educational agency will ensure that migratory children and formerly migratory children who are eligible to receive services under this part are selected to receive such services on the same basis as other children who are selected to receive services under this part.

K.	If appropriate, a description of how the local educational agency will use fundsunder this part to support preschool programs for children, particularly children participating in Early Reading First, or in a Head Start or Even Start program, which services may be provided directly by the local educational agency or through a subcontract with the local Head Start agency designated by the Secretary of Health and Human Services under Section 641 of the Head Start Act, or an agency operating an Even Start program, an Early Reading First program or another comparable public early childhood development program.

L.	A description of the actions the local educational agency will take to assist its low-achievement schools identified under Section 1116 as in need of improvement.

M.	A description of the above actions the local educational agency will take to implement public school choice and supplemental services, consistent with the requirements of Section 1116.

N.	A description of how the local educational agency will meet the requirements of Section 1119.

O.	A description of the services the local educational agency will provide homeless children, including services provided with funds reserved under Section 1113(c)(3)(A).

P.	A description of the strategy the local educational agency will use to implement effective parental involvement under Section 1118.

Q.	Where appropriate, a description of how the local educational agency will use funds under this part to support after school (including before school and summer school) and school-year extension programs.

R.	Description of instructional services:

	The following components must be substantially addressed:

		How schools will use Title I resources to help participating children meet the state’s challenging student academic achievement standards that are expected for all students.  (Section 1115 (c)(1)(A)

		Incorporate the needs of Title I participating students into existing school planning for all programs.

		Include effective methods and instructional strategies that are (1) based on scientifically based research, (2) strengthen the core academic programs of the school, (3) give primary consideration to providing extended learning time, (4) help provide an accelerated, high-quality curriculum, and (5) minimize removing children from the regular classroom during regular school hours for targeted assistance instruction.  (Section 1115 (c)(1)(C)(i)(ii)(iii)

		(Targeted assistance services must clearly be supplemental for the school’s regular educational programs provided for all students.  Priority should be given to providing extended learning opportunities beyond the regular school day).

		When students experience difficulty mastering the proficient and/or advanced levels of academic achievement standards, the plan describe how these students will be provided effective supplemental assistance in a timely manner.

		Address how the school will determine if the academic needs of the participating students have been met.

5.	Coordination of the targeted assistance program:

		Describe how the Title I program will be coordinated with and supported by the regular education program.  (Section 1115(c)(1)(D)

		Promote the integration of Title I funded personnel into the regular school program and overall school planning and improvement efforts. Title I-funded personnel participate in general professional development and school planning activities in addition to Title I-specific training.  (Section 1115(d)(1)

		Coordinate and integrate federal, state, and local services and resources.  (Section 1115(c)(1)(H)

6.	Instruction by highly qualified teachers:

		Describe how personnel staffing decisions are made to ensure that instruction is provided by highly qualified teachers to address the prioritized academic needs of Title I-served students.

		Describe the extent to which instructional staff are well qualified, trained and assigned to implement reform strategies in a way that builds upon identified strengths and responds to identified needs.

7. High-quality and ongoing professional development:

· Provide opportunities for professional development activities that are high-quality, effective, and research-based for Title I personnel to enable participating children to meet the state’s student academic achievement standards.  (Section 1115(c)(1)(F)

	(The annual LEA professional development plan and the school professional development plan must clearly describe the professional development activities that will be conducted and the groups or categories of personnel that will participate in the activities.  Activities must adhere to the state’s “Principles of Effective Professional Development” and must be aligned with the state’s academic content standards and teacher and students needs identified in the comprehensive needs assessment.)

8.	Parental Involvement:
		Include effective strategies to increase and strengthen the quantity and quality of parental and family involvement in the Title I targeted assistance program.  (Section 1115(c)(1)(G)

· Describe how the school will ensure that parent notification and parental involvement requirements in Section 1118 and Section 1111(h)(6) will be met.

		The targeted assistance parental involvement component must include, at a minimum:  (Section 1111(h)(6)
		(1)	A description of how parents of Title I participating students are/were involved in the development of the written LEA Parent Involvement Policy, how that policy is/was distributed to parents of Title I-participating students, and how these parents participate in the required annual evaluation of the content and effectiveness of the LEA Parental Involvement Policy and plan.  (A copy of the Board-approved LEA Parental Involvement Policy and plan should be appended to the targeted assistance program plan.)

		(2a)	A description of how the school will use its portion of the 95% of the LEA reservation of funds – 1% of the LEA’s allocation unless the allocation is less than $500,000 – that must be distributed to schools to carry out Section 1118 requirements, including family literacy and parenting skills.
		(2b)	A description of how parents of Title I-participating students will be involved in decisions regarding how parent involvement funds will be used.
		(3)	A description of how parents of Title I-participating students are/were involved in the development of the written School Parent Involvement Policy and plan, how that policy is/was distributed to parents of Title I-participating students, and how they participate in the periodic evaluation of the content and effectiveness of the School Parent Involvement Policy and plan.  (A copy of the School Parent Involvement Policy and plan should be appended to the targeted assistance program plan.)
		(4) A description of procedures that are employed to allow parents of Title I-participating students to make and submit (to the SDE) comments if they disagree with any aspect or component of the LEA’s Consolidated Application for NCLB funds.  (See Section 1118(b)(4)
	(5) A description of how the school will:
			(a)	convene an annual meeting, that will encourage and facilitate parent attendance, for the purpose of informing parents about the targeted assistance program and Title I requirements and offerings.
			(b)	offer a flexible number and format of parent meetings.
			(c)	involve parents of Title I-participating students, in an organized, ongoing, and timely way, in the planning, review, and improvement of the targeted assistance program.
			(d)	provide parents of Title I-participating students (1) timely information about programs;  (2) a description and explanation of the school’s curriculum, student assessments, and student achievement expectations;  and (3) if requested by Title I parents, opportunities for regular meetings to review and assist in improving student progress.
	(6)	A description of procedures that are employed to allow parents of Title I-participating students to make and submit (to the LEA) their comments of dissatisfaction with the School Parent Involvement Policy and plan when it is submitted to the LEA.
	(7)	A description (append a copy) of the School-Parent Compact that describes how parents, the school staff, and Title I-participating students will share responsibility for improved student academic achievement and the means by which the school and parents of Title I-participating students will build and develop a partnership to help Title I-participating students achieve or exceed proficiency of the state’s academic content standards.  (See Section 1118(d) for required content of the School-Parent Compact.)  School-Parent Compacts should be (1) retained at the school for use by teachers in working with Title I-participating students and parents; (2) customized, at a minimum, for the school and grade-level; (3) updated annually.
	(8)	A description of how the school, with assistance and support from the LEA, will build capacity for involvement.  (See Section 1118(e), requirements for capacity building.  The requirements include six (6) “shall” statements and eight (8) “may” statements.)
	(9)	A description of how the school, with assistance and support from the LEA, will ensure the provision of full opportunities for participation of parents of Title I-participating students with limited-English proficiency, parents with disabilities, and parents of migratory children; including providing information and school reports in a format and, to the extent practicable, in a language that parents can understand.
	(10)	A description of how requirements in Section 1111(h)(6) Parents’ Right-to-Know will be met.
9.  	Supplement/supplant issue:
		Title I resources used to coordinate and supplement existing services and not used to provide services that in the absence of the Title I funds, would be provided from another fund source.  (Section 1115(b)(3)

· Title-I funded resources used only to serve Title I-participating Students.
10.  	Additional plan components:

· Describe how Title I funds will be used to implement the previously described components.

		Include measures to include teachers in decision-making processes.

		Include a comprehensive school budget in the plan to reflect the 	        use of Title I funds to provide supplemental services for eligible,  
Title I students.             

· Describe how the school will provide individual student academic       assessment results in a language the parents can understand, including an interpretation of those results, to parents of participating children.

· Describe how it will be made available to the LEA, parents, and the
		public.

		Plan will include the year of implementation or annual revision.

		If the school is identified by Title I for school improvement under	         Section 1116, have the public school choice and supplemental 	        educational service requirements been included in the plan?

INSTRUCTIONAL STRATEGIES AND MODELS

	Instructional strategies and models in a targeted assistance school must focus on enabling participating students to meet the State’s student performance standards.  The selection of instructional models to use in a targeted assistance school will be made by each school based on the needs of participating students.

Extended Time

	Before- and after-school extended day programs and summer school may be used to provide additional learning opportunities for eligible students.

In-class Resource Models

	Resource teachers may provide assistance in the regular classroom.  The in-class support that has been most effective does not resemble a pull-out in the back of the classroom.

ASSIGNMENT OF PERSONNEL

Title I personnel may--

	Assume limited duties that are assigned to similar personnel paid with other funds, including duties beyond classroom instruction or that do not benefit Title I participants, as long as the amount of time spent on the limited duties is the same proportion of total work time as that for similar personnel at the same school.

	Participate in ongoing professional development and school planning activities.

· Collaboratively teach with regular classroom teachers if the collaborative teaching directly benefits participating children.

	Must be a highly qualified teacher that has obtained full certification through a state-approved program, and is assigned for the full teaching day in the field or fields covered by the certification.

	The purpose of this provision is to involve Title I staff in shared responsibilities to promote a coherent and well-coordinated program for participants.  In assigning Title I staff to such duties, a school and LEA should ensure that the Title I program is not harmed.

I. The Planning Process
A system-wide Federal Programs Advisory Committee was formed in the Enterprise City School System for the purpose of reviewing/revising policies and serving as participants in the completion of the Consolidated Application/Budget, development /review/evaluation of the LEA Plan, CIPs, Parent Involvement Plan and Policy, School Compacts, other Schoolwide program components. The committee consisting of parents, teachers from different grade levels,administrators, and community members, convenes in the boardroom of the superintendent’s office several times during the school year developing/reviewing/revising/evaluating Schoolwide documents and the plan.  To ensure that student needs are identified and all available resources are utilized, input from parents and community members is actively sought.  When English Language Learners parents are involved, an interpreter is available, if needed.

The planning process also included a discussion of the requirements of the LEA and Schoolwide Plans.  The committee members were charged with the responsibility of making decisions regarding the LEA plan which include the parental involvement component.

	In addition to discussing the needs of economically disadvantaged students, the planning process also includes identifying and addressing the needs of students who are English Language Learners, migratory, homeless, and neglected and delinquent (N&D).
The goal is to implement a plan that will assist students in meeting the academic achievement goals on state content standards using scientifically based research.  The goals of the program are communicated to principals and other stakeholders.
After reviewing the requirements, allocations, useof funds, set asides, administrative costs,available data, and the overall Title I consolidated application for the ensuing year, the team formulated a plan to address the needs of the school system.  The team approved of the application, plan, and budget to accomplish the goals and objectives as established.Implementation of the plan is reviewed and monitored throughout the school year.Copies of the LEA plan are housed at the superintendent’s office, in the office of each school receiving Title I funds, and on the school’s website.Notification of the availability of the LEA and Schoolwide (CIP) Plan are announced at parent meetings and through other school communications.

Plan Provisions


TITLE I PLAN COMPONENTS

A.  High-Quality Student Academic Assessments

The Enterprise City School System strives to provide excellence in education based on the needs of the students, their parents, and the community.  Parental and community support and involvement, competent educators, and financial resources are vital components to school success.  Further, the Enterprise City School System is dedicated to improving educational opportunities based on data such as state assessments, attendance, and overall student performance.  To this end, the needs of the students will drive the programs, activities, and resources used to increase student achievement.

	The No Child Left Behind Act of 2001 (NCLB) requires that each state develop and implement a set of high-quality, yearly student academic assessments that will serve as the primary means of determining the annual progress of students.  The Enterprise City School System is held accountable for meeting the state’s challenging student academic achievement standards.  One of the purposes of this requirement is to ensure that Title I students are not held to lower standards than other students through less rigorous assessments.  However, NCLB requires that the state’s standards and assessments apply to all children in all public schools.  Appropriate accommodations must be used to enable students with disabilities and EL students to participate.
The assessments must be aligned with the state’s challenging academic content and student achievement standards to ensure that assessments measure what students are being taught in the classroom.  Moreover, assessments must provide coherent information about student attainment of the state standards.

State Assessments
The state of Alabama will determine whether all children who are served through federal programs as included in this plan, have reached high goals by using the definitions for academic achievement and accountability as established in Alabama Law 95-313 and 95-314.  The State Board of Education adopted the following provisions to measure academic progress of students:

1. State assessments are used as the primary means of determining the yearly performance of students.

2. Student performance is reported to all parents by school report cards.

3. State content standards, student performance standards and curriculum goals and objectives are correlated in order to assist in diagnosis, teaching, and learning in the classroom.

4. A review of  student performance on state content standards is conducted annually to determine what revisions may be necessary to complete planned projects.

Alabama Reading and Math Test (ARMT PLUS) – Grades 3 - 8
DIBELS Assessment and Progress Monitoring
Alabama High School Graduation Exam (AHSGE)
Alabama Alternate Assessment (AAA)
ACCESS (Language Acquisition / Proficiency Test)
Other:
Home Language Survey
Locally administered assessments

Categories regarding Accountability include:
Average Daily Attendance
· Current Expenditures per Child in ADM
· Highly Qualified Teachers
· Passing Rate – High School Graduation Exam
· Graduation Rate
· Demographic Information
· AdvancED– District Accreditation

In addition to the academic assessments described in the state plan:

To determine the success of children served in meeting the State student academic achievement standards, and to provide information to teachers, parents, and students on the progress being made toward meeting the State student academic achievement standards;

The State Board Of Education will determine whether all children who are served through federal programs as included in this plan, have reached high goals by using the definitions for academic achievement and accountability as established in Alabama Law 95-313 and 95-314.  The State Board of Education adopted assessments to be used to measure student progress toward the attainment of these goals.  Therefore, established state assessments will be used to measure student achievement in the Enterprise City School System.  These test results will be studied, carefully analyzed, and utilized in the planning and implementation of instruction.

The Federal Programs Director will routinely meet with the Superintendent, Elementary Curriculum Supervisor, Secondary Curriculum Supervisor, Special Education Coordinator(s)and the System Test Coordinator to ensure that within our school system, there exists a unified understanding of the state’s performance standards.  Local objectives and plans will be developed jointly to ensure that the cooperation and coordination of efforts within our school system support and complement each other.  We will also meet to ensure that our professional development efforts are not duplicated or in conflict with each other.  Various meetings in the school system will be conducted, and these meeting will support the unification of efforts between and among our school system’s regular, special, and federal instructional efforts.  These meetings will allow and encourage a sharing and an exchange of information about the academic strengths and weaknesses of our students, as determined through the administration of assessments.  Standards will be clearly defined, and those issues which impede the success of students will be identified.  A plan will be developed to eliminate these impediments, and this plan will specifically recommend instructional and diagnostic strategies which should appropriately respond to these concerns, when utilized in the classroom.

Every effort will be made to allow each school and each teacher to understand that the achievement of every student in their school and classroom must be mutually shared.  The achievement of Title I students can no longer be the sole responsibility of the Title I program nor can the achievement level of an identified Special Education student become the sole responsibility of the special needs resource teacher.  All of the students enrolled in each of our schools must become the shared responsibility of each of us.  Therefore, each school administrator will be required to review its school’s assessments with the school’s stakeholders to ensure that the specific needs of their students are receiving adequate and appropriate responses.  Teachers will be asked to share their professional development focus for activities and programs.  Many of these activities and programs will respond to the results of state assessments.

Parents will be invited to become participants in this process at the school level.  Each school will be required to present the state’s standards to their parents and to report the results of the ARMT Plus, AAA, and ACCESS (English Learners).  A plan for improvement must be developed, and parents will be given opportunities for participation and involvement.  Parents will be allowed participation in the development of this plan for school improvement, and given specific recommendations regarding their roles in assisting the success of their child(ren).

Teachers will also be asked to meet individually with parents during parental conferences and parent meetings to review each student’s state assessment results and then to the scores of other students in the state of Alabama and in the United States of America.

All of the above efforts will be continued and additional efforts will be made to improve cross-program coordination to enhance the integration of programs implemented with state and local funds.  The Enterprise City School System is committed to the success of every child.  

Our school system does not administer any other kindergarten assessments other than DIBELS.  However, in addition to DIBELS results, a checklist serves to determine strengths and weaknesses of individual students.

While student achievement is the ultimate goal in all federally funded program initiatives, it is equally important that students are performing well each day.  To this end, students’ grades will be reviewed, evaluated, and compared with state assessment results as a measure of program effectiveness for students in grades three through five.  If the results of these assessments are in conflict, this could indicate that the student is a poor test taker and/or that daily instruction or curriculum materials are not responsive to the format or contents of state assessments.  Attention should be given when there is such a conflict.

The following will be implemented:
Assessment of student achievement using pre and post test from programs such as Accelerated Reader STAR Assessment and other integrated computer programs such as Compasss Learning.

To assist in diagnosis, teaching, and learning in the classroom in ways that best enables low-achieving children served to meet state student achievement academic standards and do well in the local curriculum;

The Enterprise City School System is committed to encouraging higher expectations of both teachers and students.  Efforts continue to expand expertise, coordination, integration, and student improvement in achieving high academic standards. 

The Alabama Legislature’s reform package, as approved in July, 1995, which contained two laws, became the catalyst for change in education within the state of Alabama.  These reform measures are known as the Accountability Plan (95-313) and the Foundations Program (95-314).  Our school system’s consolidation plan will also align itself with the state’s consolidation plan of its federal programs under the Improving America’s Schools Act (IASA).

To this end, the Enterprise City School System promotes the following reform efforts:

· Increased interaction and collaboration among our school system’s regular, federal, and special education programs with, among, and between the administration and teachers of the programs.

· Increased utilization of technology to support, extend, and enhance instruction through professional training of teachers and paraprofessional staff members.

· Early identification and responses will be offered to at-risk students and their families through an increase in services from our school system.

· Assign curriculum to respond to local, state, and national goals.

 Reform strategies will be implemented to effect the changes needed.The Advisory Committee will continue to meet with the system’s Federal Programs Director to plan and implement federal, state, and local budgets and guidelines. The Advisory Committee will also meet to revise components of the LEA plan to meet the requirements of NCLB to improve student achievement.   Other system coordinators/supervisors( i.e. Technology, Special Education, Student Assessment/Testing and Elementary/Secondary Curriculum) will also continue to work closely with the schools to ensure cross program coordination and to address system-wide needs of all students (migratory, immigrant, English Learners, students with disabilities, homeless, neglected/delinquent, and economically disadvantaged) to meet state proficient and advanced levels of student academic achievement of state content standards.  While each local school has specific needs, goals, and activities, others are addressed at the system level.

To determine what revisions are needed to projects so that children meet the state student academic achievement standards;

The results of state assessments will be distributed, analyzed, and discussed at grade level and faculty meetings.  The system wide testing coordinator will provide recommendations for improvements.  Programs such as Compass Learning and Easy CBMwill also be used to meet program goals based on student results.  However, each principal will serve as the instructional leader to ensure that goals and objectives are established for improvement. Each teacher will be given a copy of the State Courses of Study, NAEP criteria/objectives and local curriculum guides.  Teachers are held accountable for teaching objectives from these documents.   Assessment results will be examined by each grade level.  Data will focus on the Adequate Yearly Progress (AYP) of each sub group.  As a result of data-driven information, schools will develop strategies to ensure that each subgroup’s weakness is addressed.  The Federal Programs Advisory Committee will also meet to revise components of the LEA plan to meet the requirements of NCLB to improve student achievement.   

Distribution and analysis of system-wide and student data for the purpose of meeting AYP is defined in the state plan which includes:
Parents:  
Parental Conferences
Parental Involvement Training Sessions

Administrators and Teachers:
Workshops: Interpreting Test Data
Common Core Standards
RTi Teams
Disaggregated Data
ARI Data Meetings
AMSTI Training
Strategic Teaching 
How to Use Data for School Improvement

Community/Public:
Advisory Committees
School System Test Results – School Board Meeting
Schools’ and System’s Web Site
Press Release
Accountability Reports on ALSDE website

To identify effectively students who may be at risk for reading failure or who are having difficulty reading, through the use of screening, diagnostic, and classroom-based instructional reading assessments.

Services are provided to and for all students with an increased emphasis on assisting at-risk students.  Students who are identified as migratory, limited English proficient, homeless, neglected/delinquent, economically disadvantaged or disabled are provided services to meet their needs.  Strategies to meet the needs of students are developed by school committees which may include advisory councils, grade level teams, RTi, or building leadership teams.

To effectively serve students who may be at-risk for reading failure or who may have reading difficulties, DIBELS, diagnostic tests such as SRA, norm and criterion referenced assessments, classroom checklists or reading assessments, screening tests or other school system assessments may be utilized.  Surveys, theme test, benchmarks, etc. may also alert faculty and staff to a reading weakness.

The Enterprise City School System will use performance goals to measure progress of students.  These goals and indicators are:

1.0     Performance Goal 1:  By the school year 2013- 2014, all students will reach high standards at a minimum attaining proficiency or better in reading/language arts and mathematics.
1.1     Performance Indicator:  The percentage of students, in the aggregate and for each subgroup, who are at or above the proficient level in reading/language arts state assessments.
1.2    Performance Indicator:  The percentage of students, in the aggregate and in each subgroup, who are at or above the proficient level in mathematics on state assessments.
1.3    Performance Indicator:  The percentage of Title I schools that make adequate yearly progress as defined in the data from the spring testing.
2.0    Performance Goal 2:  All English Learners will become proficient in English and at a minimum attain proficiency or better in reading/language arts and mathematics. 
2.1 Performance Indicator:  The percentage of English Learners who have attained English proficiency by the end of the school year.
         2.2 Performance Indicator:  The percentage of English Learners who are at or above the proficient level in reading/language arts on the state assessments, as reported for Performance Indicator 1.1.
         2.3 Performance Indicator:  The percentage of English Learners who are at or above the proficient level in mathematics on the state’s assessment, as reported for Performance Indicator 1.2.
        3.0 Performance Goal 3:  All students will be taught by highly qualified teachers.
 3.1 Performance Indicator:  The percentage of classes being taught by highly qualified teachers.
 3.2 Performance Indicator:  The percentage of teachers receiving high-quality professional development.
3.3 Performance Indicator:  The percentage of paraprofessionals, 
excluding those with sole duties as translators and parental involvement assistants, who are qualified in accordance with the NCLB requirements.
4.0 Performance Goal 4:  All students will be educated in learning environments that are safe, drug free, and conducive to learning.
        4.1 Performance Indicator:  The number of persistently dangerous schools, as defined by the state.
5.0   Performance Goal5:  All students will graduate from high school with a regular diploma.
       5.1 Performance Indicator:  The percentage of students who graduate from high school each year with a regular diploma:
        -Disaggregated by race, ethnicity, gender, disability status, migrant status, English proficiency status, and economically disadvantaged status.
         -Calculated in the same manner as used in NationalCenter for Education Statistics (NCES) reports on Common Core of Data.
        5.2 Performance Indicator:  The percentage of students who drop out of school.
        -Disaggregated by race, ethnicity, gender, disability status, migrant status, English proficiency status, and status as economically disadvantaged.
       -Calculated in the same manner as used in NationalCenter for Education Statistics (NCES) reports on Common Core of Data.


COMPREHENSIVE NEEDS ASSESSMENT
The following needs assessments are used to identify eligible children in our school system and to prioritize needs in our schools:
Results of ARMT
Results of DIBELS
Results of ACCESS- English Language Acquisition Test
DIBELS Progress Monitoring
Accelerated Reader (AR)
STAR Reading
Voyager- V-MATh and TimeWarp
Home Language Survey
Locally Administered Assessments
Faculty, parent, student surveys
An analysis of this data determines the goals and objectives of the plan.

B. Additional Indicators 

Additional indicators will be used in addition to the academic indicators.
An important part of student school success is the elimination of barriers.  These barriers must be identified, addressed, and ultimately eliminated.  Our Extended-Day and Extended-Year instructional programs that are funded through Title I, At-Risk, Homeless, Migrant, Neglected and Delinquent (if facility existed) and Children’s First seek to offer direct support to students who are at-risk or not succeeding.  Consequently, our school nurses will telephone and/or complete home visits when children are absent and cannot be reached by telephone and/or when the telephone conversations invite continuing concern.  When health issues or other barriers, such as a lack of clothing and/or the inability to purchase medications for a student with an existing illness, are identified, the school nurse will actively seek assistance from community agencies and resources within our school system to address these issues so that barriers to student success can be eliminated.

Another direct focus of our parental involvement program in Title I and Title V is the empowerment of parents and students in their realization of the significance of school enrollment and success.  Our program goals in these areas emphasize this as a goal for students also.  The number of behavioral referrals is a significant part of our school system’s overall assessment of students because it reveals significant information about each school’s climate and the conduct of each school’s student population.  Our Title IV program (in the past as funds were available) efforts have sought to emphasize peaceful conflict resolution skills.  However, grant funding is a means of achieving the goals at the present.
An assessment of the effectiveness of these efforts can be determined through a count of how many of these referrals involved conflicts between students and/or conflicts with a student and/or an adult in authority.  Additionally, the numbers of students who are referred to the office for smoking and/or using drugs would also be critical information from our PRIDE Surveys since our school system’s instruction, activities, and programs stress a drug-free message.  These risky and inappropriate student behaviors interfere with each student’s ability to learn and also interfere with the total learning environment in the school.  They are, therefore, important assessment considerations.
Student progress is also monitored by the following:
· Individual School Report Card
· Annual Retention Rate
· RTi Documentation
· Compass Learning
· Easy CBM
· Student Attendance
· Graduation Rate
· Teacher Attendance
· SIR Report
· Pride Survey
· Surveys
· AdvancED-Quality Assurance – District Report
· Student Report Cards

C. The provision of additional educational assistance to individual students needing help in meeting the state’s challenging studentacademic achievement standards.
The Enterprise City School System and its schools use information obtained from various assessments to assist in diagnosing and instruction.  A plan of action is formulated through resources such as the AdvancED Quality Assurance Report.
Individual students who are identified as at-risk of meeting the state’s challenging academic achievement standards are offered assistance through after-school tutorial or remedial programs and extended learning opportunities. These students are first identified by each school counselor or classroom teacher and then targeted for receiving remediation in identified areas.

In the elementary grades, students are assessed using DIBELS as well as informal indicators.  Areas of weakness in decoding or comprehension are identified through progress monitoring. Classroom and resource teachers can use this information to drive the instructional approach or strategies.
Students who are experiencing academic difficulty based on their progress and report card grades but specifically Tier II and III status- may be monitored by school’s the RTi Team.  Parent conferences and notification for identified students will be held to discuss school intervention, strategies, and home support.

If interventions prove unsuccessful for an extended period of time (at least 18 weeks) theRTi Team may refer a student for testing.
Students in the elementary and junior high grades are provided the opportunity to participate in the Accelerated Reader Program.  This program is managed through a networked system.

Community agencies also collaborate with the school system to provide services for students who may be experiencing difficulties.  Such agencies may include:  Family Services, the Children’s Policy Council, Christian Mission, Department of Human Resources, South Central Alabama Mental Health Center, Youth Enrichment Program, Alabama Lighthouse Project, Pike Regional Child Advocacy Center,Coffee County Juvenile Court, and the Multi-Needs Committee, etc.

D.  Strategies to coordinate programs in Title I with programs under Title II to provide professional development for teachers and principals and, if appropriate, pupil services personnel, administrators, parents and other staff including LEA level staff in accordance with section 1118 and 1119.

The Enterprise City School System continues to acknowledge the vital link between professional development in-service training and school effectiveness.  Our school system continues to address the importance of sound, systematic planning as it relates to staff development throughout our school system.  Such claims continue to be substantiated by way of locally devised policies and procedures.
Professional development is recognized as a set of activities that produce a demonstrable and measurable effect on student academic achievement.  Effective professional development works best when it is part of a system wide effort to improve and integrate teacher quality at all stages:  preparation, induction, support, and ongoing development.  Classroom teachers and Title I funded school personnel are included in the planning of professional development.

To promote the integration of staff supported with Title I funds into the regular school program and overall school planning and improvement efforts, public school personnel such as Title I teachers and paraprofessionals may participate professional development and school planning activities; and assume limited duties that are assigned to similar personnel who are not paid, including duties beyond classroom instruction that do not benefit participating children, so long as the amount of time spent on such duties is the same proportion of total work time as prevails with respect to similar personnel at the same school.

Also, efforts continue to be made to ensure a proper intertwining of personnel evaluation with planning for staff development and student performance.  Ongoing administration of our school personnel evaluation system which includes administrators’ evaluationhas empowered us to treat the unique and individual needs of staff more precisely and more effectively.  Technology has enabled us to analyze and use student performance data in guiding and shaping the formulation of our school system’s goals and objectives.

A second component of this school system’s plan is based upon the premise that while staff development should be individualized, other developmental needs can be most appropriately addressed via school-based, grade-level, and/or departmental programming.  While all such programming is carefully monitored and coordinated to varying degrees at the school system level, we believe that individual school and individual units within schools must be granted a degree of autonomy in shaping the plans which affect their personnel, students, and the parent community whom they serve.  Among the means through which such needs have been assessed within the system are:  an evaluation of the activity, data meetings to evaluate student progress, an annual summative evaluation, review of annual professional development plans and the annual needs assessment administered through the Southeast Alabama Regional In-service Education Center at Troy University and a locally administered Professional Developmentsurvey.  Results of these assessment or surveys have proven over a period of years to be a workable basis upon which to build our professional development activities and programs based on needs.
Also, each faculty member at their respective school maintains a Professional Development Plan (PDP) which includes individualized plans for professional development in his/her instructional area with goals and objectives with target dates for completion.   Each faculty member also has a professional development folder that is maintained by the teacher.  Activities are to be entered into STI-PD in order to obtain equivalency credit.  STI-PD contains documentation of professional development activities that the faculty member participated in during the 5-year credit equivalency cycle. This documentation is housed in each certified member’s personnel folder.
Title I staff including administrators, teachers, paraprofessionals, counselors, and nurses have attended the following workshops, seminars, or conferences:
· AMSTI Training
· Strategic Teaching
· Technology Conference
· Special Education Legal Issues
· Summer MEGA Conference
· Alabama Reading Association Conference
· Teachers of English to Speakers of Other Languages (TESOL, AMSETOL, SETESOL)
· SAMUEL Meetings
· School Safety
· AAFEPA
· School Law
· LAMP
· AdvancED
· ASESA Conference
· AASA
· Regional In-service Workshops
Strategies to attract High-Quality, Highly Qualified Teachers and Paraprofessionals include:
Vacancy announcements to include the statement “To be considered, you must be certified and Highly Qualified according to NCLB requirements.
Vacancy announcements are posted on the St. Dept. of Education’s and the system’s website.  Applicants apply on line.Colleges and universities career and job fairs are visited annually.
The Alabama State Department of Education is consulted to recruit Highly Qualified Teachers.Contacts are made through networks and surrounding school systems and colleges/universities.

E.  Coordination and Integration of Services
The Enterprise City School System will coordinate and integrate services provided under this part with other educational services at the system or at the individual school level by focusing on the needs of all students.
Such integration and coordination will include services for children with non-English proficiency, children with disabilities, migratory children, neglected or delinquent youth (none identified), and homeless children, in order to increase program effectiveness, eliminate duplication, and reduce fragmentation of the instructional program.
The unique physical, emotional, and instructional needs and problems are referred to the appropriate school personnel and addressed accordingly.

Regular classroom teachers are members of the Federal Programs Advisory Committee and all teachers who serve Title I students are surveyed at the end of the school year in a continued effort to improve the school system’s Title I Program. Title I teachers participate in all school activities including professional development, as well as serving on various school committees. 

The Title I Plan includes coordination and integration of federal, state, and local services, resources, and supplemental supplies/materials to improve classroom instruction.

HOMELESS 
The Enterprise City School System receives funding to provide free, equal educational opportunities as are provided all other school-age children in Alabama and to better facilitate the education, health, attendance, and success of homeless children in Enterprise.

Physical needs frequently occur because of a family’s inability to provide regular medical attention to their child(ren) and their inability to provide nutritious meals.  Emotional needs are great because of the family’s circumstance.  It becomes extremely difficult to maintain regular family relationships when permanent shelter is not available.  This homeless status has occurred because of a traumatic occurrence, such as fire, the death of a parent or guardian, and/or the loss of employment.  Such trauma can causeemotional distress and consequently tremendous strain for a family when basic needs such as shelter, clothing, and food must be acquired.  The instructional needs of these students increase because of their inability to focus on instruction and due to an interruption in their school attendance.  Students may display non-compliant and disruptive behaviors.  To this end, our school system coordinates our efforts to serve homeless students with the Family Services, DHR, and the Christian Mission -which is the only agency in our city devoted primarily to serve the needs of homeless families and their children.  In the spring of the year, a women’s shelter is set to open. 
The following services will also be offered:  extended day and extended year instruction, assistance with acquiring basic clothing and school supplies, assistance in acquiring professional dental, medical, and vision care.   School counselors assist the students in school transitions and adjustments without divulging their plight.

Professional counseling services by a Licensed Professional Counselor for homeless students and their families, training for school system personnel, and parent sharing sessions will also be provided.  Several community agencies such as Family Services and the Christian Mission work closely with our school system to ensure that the needs of families are met.

NEGLECTED OR DELINQUENT YOUTH –
Presently there are no facilities to serve students within the Enterprise City Schools attendance zones.  However, the following represents the system’s plan.
Programs in the Enterprise City Schools System will serve students in collaboration with local correctional facilities or delinquent institutions through the age of 21 who are eligible to be served. The goals are to-
1. carry out high quality education programs to prepare children and youth for secondary school completion, training, employment, or further education; and 
2. provide activities to facilitate the transition of such children and youth from the correctional program to further education or employment.


ENGLISH AS A SECOND LANGUAGE (ESL)

The Enterprise State Community College (ESCC) offers literacy and English as a Second Language classes to students sixteen years old, who have dropped out of school, and to adults.  Preparation for the GED is also offered.  The Youth Enrichment Services (YES Program) also work with those who strive to obtain their GED.  Our school system works directly with this effort to ensure and assist the coordination of such program efforts with our school system and the community.  Parents are notified of the availability of this program during parent meetings.  Literacy is an important part of training sessions with our parental involvement plan especially for Migrant and EL families.  The English as a Second Language instruction greatly assists the parents of our Limited English Proficient / English Learners in providing support to our efforts to respond to the needs of the student population and parent community.  Guidelines for the implementation of these programs are located in the Enterprise City Schools Plan for serving English Learners.


CAREER / TECHNICAL / VOCATIONAL

Career/Technical Programs are coordinated and integrated with other educational services to the degree that students are able to participate.  Vocational and Technical Education Programs are available to secondary students.

CHILDREN WITH DISABILITIES
Programs are coordinated and integrated with other educational services.  The students who are identified as eligible to receive Title I, Part A services are served in compliance with state and federal regulations.

PRE-SCHOOL
The Enterprise City School System works cooperatively with the Head Start Program in our community.  We provide instructional support to their students and parents.  Although Head Start is a separate entity from our school system, students who are identified as needing special education services are enrolled in one of our elementary schools.
Plans for Transition:
To ensure a smooth transition from home to elementary school and elementary to middle school, the following activities will take place:
· Day Care Centers are invited to bring their students to the Enterprise Early Education Center for an orientation.
· A Kindergarten Open House will be held at the Enterprise Early Education Center.
· A Kindergarten Orientation is held for HeadStart students and their parents in the spring of each year.
· A Kindergarten-to-School Transition meeting for parents is held in the spring of the year.
· The Junior High School counselor (7th grade) will visit each elementary school to conduct an orientation.
· The High School counselor(s) will visit the junior high schools to conduct an orientation.
· Career and college day will be held at the high school.

VIOLENCE PREVENTION  - The Enterprise City School System implements drug and violence awareness and prevention programs/activities such as Red Ribbon Weekand parenting classes on Cyberbullyingin an effort to create and maintain safe and drug free schools.

F.  State National Assessment of Educational Progress in 4th and 8th grade reading and mathematics
The Enterprise City School System has been selected in recent years to participate in the State National Assessment of Educational Progress (NAEP).  If selected again, our school system will participate in the State National Assessment of Educational Progress in 4th and 8th grade reading and mathematics as a part of section 4119b (2) of the National Education Statistics Act of 1994.

G. Poverty Criteria
The poverty criteria used to select eligible attendance areas is the percentage of eligible students for free and reduced-priced lunches under the National Free School Lunch Act.  Our school system has no school attendance areas above 75% poverty.  Our school system’s average rate of poverty is Schools are served who have enrolled 35% of their students eligible for free or reduced priced lunches.  Schools will be rank ordered from highest to lowest in the percentage of eligible students.


H. Targeted Assistance Schools – Identification of Eligible Children

Currently, all Title I schools operate as schoolwide programs.  However, if any of our schools ever operated as a Targeted Assistance School, these following criteria will be met:  
· Eligible students will be those who are identified by the school as failing, or most at risk of failing, to meet the state’s challenging student academic achievement standards on the basis of multiple, educationally related, objective criteria established by the school system and supplemented by each school.
· Teachers in consultation with parents, administrators, and pupil services personnel will identify eligible children most in need to Title I services.
· Title I services in our school system will be offered to students in grades kindergarten through sixth. Students in eligible schools in grades kindergarten and one will be selected on the basis of the results of a multiple, educationally related criteria which includes:  teacher recommendation, student developmentally appropriate measures and student assessment, academic and behavioral characteristics, and student data.  
· Teacher Recommendation – Based on the teacher’s professional 
judgment, this rating reflects the extent to which the student needs additional assistance to perform successfully.    
· Student Data – This data reflects performance over a period of time and may include promotion date and previous Title I or Head Start participation.
· Student Behavioral /Academic Characteristics-This checklist consist of specified observable characteristics demonstrated by the student in current classroom performance on academic tasks.
· Student Developmentally Appropriate Measures or Student Assessment – Developmentally appropriate measures indicate a child’s un-readiness, observably deficient social and interaction skills which indicate that the child is at risk of failing to meet the state’s student performance standards and based on the results of local and state assessments which reflect the student’s current level of proficiency.

Other considerations may also include interviews with parents.A child who, at any time in the 2 years preceding the year for which the determination is made received services is eligible for services.

Students with a pre-determined qualifying score (established by each school) will be rank-ordered according to that score.  Students will be rank-ordered to reflect a prioritized list of students by academic needs from highest to lowest need. Students who are eligible but are not being served based on the greatest need of all eligible students will be placed on a waiting list.

A student’s eligibility is jointly shared and agreed upon by the Title I staff member(s), classroom teacher, and the school’s principal.  The Federal Programs Director for the school system is available for consultation and active participation in this process, if the school determines it necessary.  A student may not be considered for Title I services without first utilizing the multiple criteria selection checklist/referral process.  Written parent permission must be on file before services begin.  However, if many attempts (written and verbal) to notify the parents do not yield a response, a student may receive services.

Students in grades two through six are determined eligible for Title I services based upon the results of a multiple educationally related criteria/ checklist/referralwhich includes:  teacher recommendation, academic and behavioral characteristics, other student data, and student assessment.  
· Teacher Recommendation – Based on the teacher’s professional judgment, this rating reflects the extent to which the student needs additional assistance to perform successfully.
· Student Assessment – Based on the results of local and state assessment results which reflects the student’s current level of reading proficiency or the ARMT which reflects a student’s level of achievement.
· Student Data – This data reflects performance over a period of time and may include promotion date and previous Title I or Head Start participation
· Student Behavioral /Academic Characteristics - This checklist consists of specified observable characteristics demonstrated by the student in current classroom performance on academic tasks.

Other considerations may include parent interviews and observably deficient social and/or interaction skills which may cause the child to become at risk of academic failure.A student who, at any time in the 2 years preceding the year for which the determination is made received services is eligible for services.
Students with a pre-determined qualifying score (established by each school) will be rank-ordered according to that score.  Students will be rank-ordered to reflect a prioritized list of students by academic needs from highest to lowest need. Students who are eligible but are not being served based on the greatest need of all eligible students will be placed on a waiting list.

Once the checklist has been scored, the eligibility mustbe shared and agreed on among the school’s Title I staff members, the classroom teacher, and the school’s principal.  A student may not be considered for Title I services without first utilizing the multiple criteria selection checklist/referral process.  The parents of students in grades kindergarten through six will receive a written notification of their child’s eligibility for Title I services.  A parent permission letter must be signed before Title I services begin.  However, if many attempts (written and verbal) to notify the parentsdonot yield a response, a student may receive services.

 The Title I program will be explained orally and in writing.  Parents must agree to allow their child’s participation in the Title I program.  Parents will be provided a copy of the school system’s parent involvement policy on the first day of school.  The policy outlines the school system’s beliefs regarding parental involvement.   Each school will also distribute and discuss with their parents their school-home compact.  This compact also outlines how each school and its Title I parents will share the responsibility for ensuring that students meet the state’s standards and our school system’s objectives.  

Title I teachers must be highly-qualified and is assigned for the full teaching day in a field covered by the certification.  Teachers paid from Title I funds are employees of the Board of Education and are subject to the same regulations as other teachers.  They may be assigned non-instructional duties to which all other teachers are assigned on a rotating basis such as bus duty and hall duty.

I. Description of Instructional Programs
Currently, all of the school system’s Title I services are offered as schoolwide programs.  The poverty rate of the eligible schools in our school stem ranges from42% to 58%.Our school system’s average poverty rate ranges from 17% to 56%.  This is determined from the 20 day after Labor day report (40 day report) from the previous school year.  At present, five elementary schools – College Street, Enterprise Early Education Center, Hillcrest, Rucker Boulevard, and Pinedale- are eligible as Title I Schoolwide.

Highly qualified teachers serve all students in each Schoolwide program.  Teachers who possess strong instructional skills are often positioned to work with struggling students. A paraprofessional/instructional aide provides in-class instructional assistance to students in each of the five eligible Title I elementary schools within our school system.  Paraprofessionals may directly offer supplemental instruction to all students under the supervision of a classroom teacher. During the classroom teacher’s direct instruction, the paraprofessional may monitor students, provide supportive interaction for students as they complete assignments, work with students in small groups, maintain an instructional center for student rotation, provide direct support to the teacher during instructional periods such as team teaching, the reinforcement of skills with students individually or in a group, and assist students as they complete assignments.

The services of the paraprofessional will focus upon the strengthening of each child’s strengths and weaknesses.Successful mastery of grade level work is the goal.
Teachers must identify weak instructional skills(s) for each student.  These skill levels will change as the year progresses.  An ongoing dialogue between the paraprofessional and the classroom teacher is crucial, if the needs of the child are to be met adequately.
The paraprofessional may not maintain or offer instruction in the absence of the classroom teacher, independently prepare students’ instruction, spend a significant time with the completion of clerical chores, and provide instruction which supplants the instruction of the classroom teacher.  Additionally, the Title I Paraprofessional should not conduct parent-teacher conferences in the absence of the classroom teacher.  She may participate in parent-teacher conferences as led and deemed appropriate by the classroom teacher.
The paraprofessionalis generally introduced to the parents of the students during at the Annual Title I parent meetings, Open House activities, and PTA/PTO meetings.  The paraprofessional’s purpose and role in the classroom must also be explained to parents.
Teachers in each school are encouraged to work directly with the paraprofessional to ensure that he/she is provided appropriate materials and supplies and offered instructional assistance when a student fails to show progress as a result of the aide’s partnership with the classroom teacher.  In many instances, the Title I teacher may also work directly with such a student to assist in the diagnosing and in the planning of appropriate instruction which may increase the student’s opportunities for success.
Assessment of students’ progress will be completed by the classroom teacher.  However, a discussion of the student’s progress, strengths and weaknesses, and plans for continuing instructional services to students is to be consistent and ongoing.
Each Schoolwide school completes an electronic Continuous Improvement Plan (eCIP)
The plan includes:
1. Scientifically based research educational programs
2. Challenging core academic program goals
3. Extended learning opportunities through after-school tutoring (Extended Day) and Summer School (Summer S.M.A.R.T.S. Program)
4. Provision of a high-quality curriculum

The academic needs of the students will have been met when they are no longer in danger of failing state academic standards.

Nurse Services
All students are serviced by a nurse who will complete the following:  health appraisals, maintain health room, and supplement instructional efforts in regards to health issues, participate in parent meetings, and conduct vision and hearing screenings.  The nurse also completes follow up screenings.

The health needs of students are responded to directly by the nurse by working with parents, teachers, administrators, other health professionals, and community agencies.  Regular interaction with parents is expected.  
Our school system recognizes that the health needs of a child must be addressed in order for the child to benefit from instruction.  Addressing the needs of the total child becomes the focus of the nurse.  A headache, infected tooth, blurred vision may impact a child’s ability to be attentive.  The nurse may be the only person in the school that appears to be unthreatening and approachable when a student is in need.  The cooperative effort among our school administrators, central office personnel, teachers and paraprofessionals, counselors, community agencies, and the nurse have proven to be very effective and supportive to our Title I students and their families.

Local Institutions for Neglected or Delinquent Students
Presently, there are no facilities to serve students.  However, procedures are in place should the Enterprise City School System identify students who need services.
The programs to be conducted by the Enterprise City School System where appropriate, educational services outside such schools for children living in local institutions for neglected or delinquent children, and for neglected and delinquent children in community day school programs include the following:

Services for neglected or delinquent students enrolled in the Enterprise City School System are provided through tutorial programs, Summer S.M.A.R.T.S., and Extended day.  Services for students are coordinated with other educational services in each school, in the school system, and with community agencies.  

J. Migratory Students
At the beginning of each school year and upon enrollment, our school system’s student population is surveyed with an Employment Survey to identify potential migratory students.  The annual surveys formally and informally continue to serve as a screener.  A migrant recruiter from the St. Dept. of Education certifies a student as migrant.  When certified as migrant, students will receive equitable access and full participation in all of our school system’s programs.Equal access to an education are provided through-out the school year.  Extended learning opportunities are offered during the summer and after school.    

K.  Pre-School Programs
Our school system plans to conduct a transitional program in the spring at our city’s Head-Start facility.  This program has three basic components.  During the spring, three of our system’s highly skilled kindergarten teachers teach a series of four to five classes to Head Start students who are eligible for kindergarten enrollment in one of our elementary schools at the beginning of the school year.  These classes serve as an introduction to our school system’s kindergarten program for the students and offer an opportunity for Head-Start staff members to observe the instruction as part of their professional development.  At the end of these classes, a session for parents is led by those teachers who have worked with the Head-Start students.  Parents are guided through suggestions on how they can assist their child’s preparation of kindergarten which is the second component of the program.  The third component is the provision of an opportunity for parents to pre-register their child for kindergarten in our school system.  Information regarding the requirements for this enrollment along with direct assistance in completing this enrollment process is offered.

L.  Low-Achieving Schools in Need of Improvement
Administrators review state data when received to identify schools which did not make Adequate Yearly Progress (AYP) as defined by the State Department of Education. Currently, there are two Title I schools that did not meet Adequate Yearly Progress (AYP) from the 2010-2011 school year. School improvement goals will be made to address AYP in each school.  However, efforts will also be made to address schools which are closer to the benchmark margin of academic caution by providing technical assistance, sustained professional development, and financial resources for improvement and reform strategies.

M. Public School Choice and Supplemental Services
The Enterprise City School System will implement procedures for School Choice and Supplemental Educational Services (SES) as identified by the State Department of Education for school improvement if there is a school receiving Title I funding but did not make AYP for two consecutive years.  To date, school systems may waive School Choice for Supplemental Services.  

A school identified for School Improvement must also provide parents with an explanation of what the identification means, why the school was so identified, what the school and the school system are doing to address the problem of low achievement, and what the parents’ options are related to school choice and transportation, and if applicable, Supplemental Educational Services.

Before the first day of school or as soon as notification is received from the State Department of Education, the Enterprise City School System will notify students through mass media (local newspaper) and by letter if the school they attend is identified for school improvement by the State Department of Education.  The school system will provide all students enrolled in the identified school with the option to transfer to another public school in the school district.  Concise and detailed information regarding the performance and overall quality of the receiving school and an opportunity to visit the potential school of choice will be available.  Transferring students will be allowed to enroll in class and other activities on the same basis as other students in the school.  Priority will be given to the lowest achieving students from low income families.
If a student exercises the option to transfer to another public school as stated in the previously stated, the Enterprise City School System will provide or pay with federal funds the student’s transportation to the school being transferred to.  This obligation to provide transportation for the student ends at the end of the year if the school from which the student transferred is no longer identified by the school district for school improvement, corrective action, or restructuring.  Parents must complete a transfer application to the superintendent no later than the first day of school or by the designated date.

Supplemental Services
Supplemental educational services are additional academic instruction designed to increase the academic achievement of students in low-performing schools.  These services may include academic assistance such as tutoring and other educational interventions.  Supplemental services must be provided outside of the regular school day.  Supplemental educational services must be high quality, research-based, and specifically designed to increase student academic achievement.

If a school should be identified the second year for school improvement, in corrective action, or in restructuring, the Enterprise City School System will arrange at the beginning of school or as soon as notification is received from the State Department of Education for supplemental education services for eligible students enrolled in the school.  Eligibility is determined by whether a student is from a low-income family and the improvement status of the school the student attends.  Eligibility is not dependent on whether the student is a member of a subgroup that caused the school to not make AYP.  Parents will be notified by mass media (local newspaper) and by letter.  Supplemental education services are extra academic assistance such as tutoring, remediation, and academic intervention for low-income students in schools who have failed to make adequate yearly progress, as defined by the State Department of Education, for three or more consecutive years.  Instruction will take place outside the regular school day such as before or after school or during the summer.

A list of providers, Appendix D, approved by the State Department of Education, their availability, and a brief description of their services, qualifications, and demonstrated effectiveness will be available to parents in the office of the superintendent.  A recruiter fair of providers will also be held.  Specific academic achievement goals for the student will be developed.  The purpose of these services is to ensure that students increase their academic achievement, particularly in reading, language arts, and mathematics.

If parents elect for their child to receive supplemental education services, they must complete an application and submit it to the superintendent no later than four weeks from the beginning of school or at the designated date.  

If the funds available are insufficient to provide supplemental educational services to each eligible student whose parent requests those services, the Enterprise City School System must give to serving the lowest achieving low income students in the subject area that caused the school to be identified.  These services should be tailored to meet the instructional needs of eligible students to increase their academic achievement and help them attain proficiency in meeting the state’s achievement standards. 

N.  Qualifications for Teachers and Paraprofessionals
The Enterprise City School System acknowledges the important role that teacher quality plays in promoting student achievement.  Beginning with the first day of the first school day after the date of enactment of the No Child Left Behind Act of 2001, each local educational agency receiving assistance under this part shall ensure that all teachers employed after such day and teaching in a program supported with funds under this part are highly qualified. The definition of “highly qualified” in the law requires that public school teachers must have obtained full certification, or passed the state teacher licensing examination; hold a license to teach in the state; and not have had a certificate or license requirement waived on an emergency, temporary or provisional basis.
Elementary teachers who are new to the profession must hold at least a bachelor’s degree (or higher) or must demonstrate, by passing a rigorous state test, subject knowledge and teaching skills in reading, writing, mathematics, and other areas of the basic curriculum or complete objective criteria as set by the State Department of Education.

Secondary teachers who are new to the profession must hold at least a bachelor’s degree (or higher) or must demonstrate, by passing a rigorous state test (Praxis II) and/or meet the applicable standard for course requirements for Highly Qualified.
Current teachers who are not new to the profession must hold at least a bachelor’s degree and must have met the applicable standard in the above statements.  Further, the Enterprise City School System’s plan for highly qualified ensures that teachers meet the requirements and that personnel staffing decisions are based on highly qualified status.  This plan includes a financial provision to assist teachers to:
1) attend college or university for coursework to obtain highly qualified status;
2) take the assessment for highly qualified (Praxis); and
3) obtain highly qualified status through objective criteria
Documentation of either of the above must be submitted by teachers to the superintendent’s office for verification.

The Enterprise City School System will meet the requirements that all teachers teaching in core academic subjects in each public elementary and secondary school are highly qualified not later than the end of the designated school year.
The Enterprise City School System completes the annual LEAPS report as required by the State Department of Education and AdvancED.  The completion and evaluation of this personnel report will assist in ensuring that all teachers are highly-qualified, teaching in-field, and certified by the state of Alabama.Each teacher will have a written notification from the State Department of Education regarding their highly qualified status.The Enterprise City School System shall ensure that all paraprofessionals hired after the date of enactment of the No Child Left Behind Act of 2001 wand working in a program supported with funds under this part shall have –
A) Complete at least 2 years of study at an institution of higher education;
B) Obtained an associate’s (or higher) degree; or
C) Met a rigorous standard of quality and can demonstrate, through a formal state assessment (Level III score in reading, math, and writing).  
· Knowledge of, and the ability to assist in instructing, reading, writing, and mathematics; or
· Knowledge of, and the ability to assist in instructing, reading readiness, writing readiness, and mathematics readiness.
Paraprofessionals will assist students under the direct supervision of classroom teachers.  Professional development opportunities will be provided to strengthen skills and improve the knowledge of non-certified personnel.  Paraprofessionals will follow the guidelines and procedures to meet certification requirements as stated in the No Child Left Behind Act of 2001.

The following will be reported:  The annual increase in the percentage of highly qualified teachers and the annual increase in the percentage of teachers (of those teachers who are not highly qualified) who are receiving “high-quality” professional development in order to become highly qualified and successful in the classroom.  Principals must attest to the increase of highly qualified staff annually.
Title I and Title II funds will be used to ensure that all teachers are highly qualified.

The Enterprise City School System completes an annual LEAPS report as required by the SDE and The completion of this report will also assist in ensuring that all teachers are highly-qualified and certified by the Alabama State Department of Education.  Teachers are assigned to implement reform strategies built upon their strengths and identified needs of students.

O.  The Provision of Services to Homeless Students
The Enterprise City School System receives funding to provide free, equal educational opportunities as are provided all other school-age children in Alabama and to better facilitate the education, health, attendance, and success of homeless children in Enterprise.

Physical needs frequently occur because of a family’s inability to provide regular medical attention to their child(ren) and their inability to provide nutritious meals.  Emotional needs are great because of the family’s circumstance.  It becomes extremely difficult to maintain regular family relationships when permanent shelter is not available.  This homeless status has occurred because of a traumatic occurrence, such as fire, the death of a parent or guardian, and/or the loss of employment.  Such trauma can causeemotional distress and consequently tremendous strain for a family when basic needs such as shelter, clothing, and food must be acquired.  The instructional needs of these students increase because of their inability to focus on instruction and due to an interruption in their school attendance.  Students may display non-compliant and disruptive behaviors.  To this end, our school system coordinates our efforts to serve homeless students with the Christian Mission, which is the only agency in our city devoted primarily to serve the needs of homeless families and their children.  The following services will also be offered:  extended day and extended year instruction, assistance with acquiring basic clothing and school supplies, assistance in acquiring professional dental, medical, and vision care.   School counselors assist the students in school transitions and adjustments without divulging their plight.
Professional counseling services (LPC)  for homeless students and their families, training for school system personnel, and parent sharing sessions will also be provided.  Several community agencies such as Family Services work closely with our school system to ensure that the needs of families are met.

P.  Parental Involvement
The Enterprise City School System will reserve at least 1% of its entitlement to carry out Title I, Part A parental involvement activities, including promoting family literacy and parenting skills.  Parents of children who receive Title I, Part A services will be involved in the decisions regarding how funds are allotted for parental involvement activities.  Not less than 95% (of the 1% reservation) of the Title I, Part A funds for parent involvement will be distributed to Title I, Part A Schools.

The Enterprise City School System will use effective strategies to implement effective parental and family involvement in the Title I Program.   It is the belief that there is a shared responsibility in educating children.  There must be a web of lateral responsibility and accountability from the school and the home.  To this end, there will be a unified effort to build partnerships with the parents and families of our students.  This partnership will be accomplished through parental notification of the Title I Program and parental involvement activities. 
Each Title I school with the involvement of stakeholders will develop a plan that will include input from teachers, administrators, parents, and community members.  This input will help to guide the program format.  Decision regarding how parent involvement funds will be used will be guided by the Federal Programs Advisory Committee.  A school compact will be developed with the involvement and input from parents.  This compact will be customized for each school and updated annually.  It will be distributed to each Title I parent as an agreement to work cooperatively for each child’s school success.  The goal is to help accomplish the desired learning and to establish open communication between parents, and school staff.  Each school’s compact will consist of an agreement by the teacher, parent, and principal.  All students(K-6) sign the agreement.  Each agrees to carry out his/her responsibility.

The school compact, which will be retained in each school for use by teachers in working with students and parents,will further outline how parents, school staff, and students will share the responsibility for improved student academic achievement and the means by which the school and parents will build and develop a partnership to help children achieve the state’s high standards. The compact shall be discussed as it relates to an individual child’s achievement:
The compact shall-
· describe the school’s responsibility to provide high-quality curriculum and instruction in a supportive and effective learning environment that enables the children served under Title I, Part A to meet the state’s student academic achievement standards, and the ways in which each parent will be responsible for supporting their children’s learning, such as monitoring attendance, homework completion, participating in school activities, and when appropriate, participating in decisions relating to the education of their children;
· address the importance of communication between home and school on an ongoing basis through, at a minimum-
· parent / teacher conference at least annually
· frequent reports to parents on their child’s progress
· notification of their child’s progress on state assessments
· reasonable access to staff, opportunities to volunteer and participate in their child’s class, and observation of classroom activities.
Additionally, the Enterprise City School System shall develop jointly, and agree on with, and distribute to, parents of participating children a written Parent Involvement Policy.   

The Enterprise City School Board adopted this Parental Involvement Policy during its monthly meeting (August 2004).  The policy was distributed to all parents on the first day of school in the Parent Involvement School Calendar.  Students enrolled during the school year will receive this policy in addition to registration materials.   Each year the policy is evaluated by the Federal Programs Advisory Committee for revisions if needed.
In the policy, our school system describes how it will-
· involve parents in the joint development of the plan;

· provide the coordination, technical assistance, and other support necessary to assist participating schools in planning and implementing effective parent involvement activities to improve student academic achievement and school performance;

· build the schools’ and parents’ capacity for strong parental involvement;

· coordinate and integrate parental involvement strategies with other programs;

· conduct, with the involvement of parents, an annual evaluation of the effectiveness of the parental involvement policy, plan,  and activities in improving the academic quality of the school served under Title I, Part A, including identifying barriers to greater participation by parents in activities (with particular attention to parents who are economically disadvantaged, are disabled, have limited English proficiency, have limited literacy, are the parents of migratory children, or are of any racial or ethnic minority background), and use the findings of such evaluation to design strategies for more effective parental involvement and to revise, if necessary, the parental involvement policy; and,

· involve parents in the activities of the schools served under Title I, Part A.

In addition to Title I activities, parents will be also invited to participate in the following school system or school activities:

Family Literacy Services
The Transitioning of Special Needs Students 
Parent Visitation Day
Parent / Teacher Conferences
Community Rally
Home and School Connection Newsletter
Family Reading Night
Grandparents Day
Parents’ Lunch Day(s)
Kindergarten Open House
Kindergarten to School – Transition Meeting for Parents
English Learner Family Night – (at least 4 times a year)
Superman / Holiday Parenting Night for Kindergarten and First Grade
Parent Orientation and Open House
Kindergarten Connection
Parenting Sessions
Parent Meetings
Parent Literature
PTA / PTO Membership
Parent Luncheons
School / Parent Newsletter
Community Involvement 
Business Partnerships

Each Title I, Part A school or through the efforts of the school system shall build the schools’ and parents’ capacity for strong parental involvement by implementing the following measures:
· convene an annual meeting, at a convenient time, to which all parents of participating children shall be invited and encouraged to attend, to inform parents of their school’s participation in Title I, Part A and to explain the Title I Part A requirements and the right of the parents to be involved;
· offer flexibility in meeting dates and times, such as meetings at lunch or during the morning, evening, or during the school day.  Child care will be provided as it relates to the system wide parent meeting;
· arrange for home visits to conduct conference with parents who are unable to attend conferences at school;
· include parents in the planning process for the Schoolwide Plan;
· involve parents, in an organized, ongoing, and timely way, in the planning, review, and improvement of Title I, Part A programs, including the planning, review, and improvement of the school parental involvement policy and the joint development of the school plan;
· coordinate and integrate parent involvement program with HeadStart and other programs, and conduct other activities, such as parent resource centers, that encourage and support parents in more fully participating in the education of their children;
· train parents to enhance the involvement of other parents;
· adopt and implement model approaches to improving parental involvement;
· provide parents of participating children-
· timely information about Title I, Part A programs;
· a description and explanation of the curriculum used at the  school, the forms of academic assessment used to measure students’ progress, and the proficiency levels students are expected to meet;
· if requested by parents, opportunities to formulate suggestions and to participate, as appropriate, in decisions relating to the education of their children, and respond to any such suggestions as practicable;
· assistance to parents of children served by the school or LEA, as appropriate, in understanding such topics as the state’s academic content standards and state student academic achievement standards, state and local academic assessment, the Title I, Part A requirements, and how to monitor a child’s progress and work with educators to improve the achievement of their child;
· materials and training to help parents to work with their child to improve their child’s achievement, such as literacy training and using technology to foster parental involvement;
· assistance in communicating with teachers;
· information related to school and parent programs, meetings, or other activities in a format and, to the extent practicable, in a language the parents can understand;
· parental involvement activities as requested;
· literacy training if all other reasonably available sources are exhausted; and,
· reasonable transportation and child care costs to enable parents to participate in school-related meetings and training sessions.

An annual system-wide meeting for parents of Title I students is held at each school during the school year.  During these meetings, parents are given a description and explanation of the curriculum in use, forms of assessments used to measure student progress, and the proficiency levels students are expected to meet.  During the year other meetings are conducted where parents are given opportunities to make suggestions, share experiences, and participate in the decision making process.  
Parents will be informed at the annual meeting of their right to express their disagreement with any aspect or component of the LEA’s Consolidated Application for No Child Left Behind funds by contacting the Enterprise City School Federal Programs Director.  Parents may also express their dissatisfaction with the LEA Plan.  Procedures to file a grievance are printed in the Enterprise City Schools Procedures Manual.
Parents will be informed at the annual meeting of their right to submit to the Enterprise City Schools Federal Programs Director their comments of dissatisfaction with each school’s School Parent Involvement Policy and Plan when it is submitted.  A grievance may be filed according to procedures outlined in the Enterprise City Schools Procedures Manual.

The Federal Programs Advisory Committee meets to evaluate and revise, if necessary, the Title I LEA Plan, the Parent Involvement Policy and Plan, Home School Compact, the method of allocating funds to the schools, set asides budgeting -1% parental involvment–and other federal programs’ policies and program components.

The Enterprise City School System will provide all parents of participating Title I students with the same opportunities.  When students are enrolled in Title I, parents and guardians are asked about the primary language spoken in the home.  If a student is found to be eligible to receive services, the EL Plan will be followed.  The LEA plan for Migrant, Immigrant, Neglected and Delinquent, and Children and Youth Experiencing Homelessness will be followed.  A board approved policy for admitting English Learners, Migrant, Immigrant, Homeless, and Neglected and Delinquent students is on file.  (See appendix).

The Enterprise City School System will also provide opportunities to educate teachers, central office staff, principals, and other staff, with the assistance of parents, in the value and utility of contributions of parents, and in how to reach out to, communicate with, and work with parents as equal partners, implement and coordinate parent programs, and build ties between parents and the school.

A copy of the Enterprise City Schools Parental Involvement Policy and Plan is located on system’s website with a hard copy on file at the Superintendent’s Office.
The parents of students in Title I schools are informed of the LEA and School’s Parental Involvement Policy and Planon the system and/or school’s website.

Q. PARENTS’ RIGHT-TO-KNOW
In accordance with Title I of the No Child Left Behind (NCLB) Act of 2001, parents through the Right-To-Know provision, may request information regarding the professional qualifications of their child’s teacher(s) or the qualifications of paraprofessionals providing services to their child.  Additionally, parents may request information about their child’s level of achievement on any state academic assessments.  
This notice is printed in the parent-student handbook for each elementary school and distributed on the first day of school or upon enrollment of a new student.  When requesting this information, a written request to each school’s principal is required.  A prompt response with requested information is forwarded to the parent(s).  See appendix – Teacher / Paraprofessional Qualifications.

The NCLB requirements has greatly strengthened parents’ right-to-know and to be informed on several topics, including the following-
· professional qualifications of their child’s teachers; (at the beginning of each school year, a school receiving Title I, Part A funds must notify the parents of each student attending any Title I, Part A school that the Enterprise City School System will provide the parents in a timely manner upon request by the parent), at a minimum the following qualifications of the teachers must be provided:
a. whether the teacher has met state qualifications and licensing criteria for the grade levels and subject areas in which the teacher provides instruction;
b. whether the teacher is teaching under emergency or other provisional status through which state qualifications or licensing criteria have been waived; and,
c. the baccalaureate degree major of the teacher and any other graduate certification or degree held by the teacher, and the field of discipline of the certification or degree.
· qualifications of their child’s paraprofessional;
· achievement level of their child in each of the state’s academic assessments; and
· timely notice that their child has been assigned to or has been taught for four or more consecutive weeks ( 20 consecutive days) by a teacher who is not highly qualified as defined by the state or NCLB (pending notification by the Alabama State Board of Education).

R. School-Year Extension Programs

An extended year or summer instructional program is available to all Title I students in grades kindergarten (to include all Head-Start students who are eligible for enrollment in our kindergarten programs) through five.  This three to four week program is rotated among schools in our system.  This program is known as “SUMMER S.M.A.R.T.S. (Students in Math and Reading Targeted for Success).  Every effort is made to enhance its appeal and to present it as an inviting choice for students and their parents.  This program has five components:
1) A pre-kindergarten component which focuses upon preparing students for successful entry into one of our school system’s kindergarten classes.  Activities are developmentally and age appropriate.  Nursery rhymes are used to prepare and motivate students toward reading.  Mathematics is included through the concepts of big and small, the completion of graphs and various counting activities.  These activities are integrated in their presentation and enhanced through the provision of learning centers, and the inclusion of art and music, and the use of technology.
2) A kindergarten component which will continue and reinforce the instructional efforts of kindergarten teachers (employed during the school year) to prepare these students for a successful first grade year.  Every classroom is asked to identify, from our school system’s locally developed kindergarten checklist or DIBELS results, the primary needs of each student.  Those identified skills become the focus of each Summer S.M.A.R.T.S. teacher’s instructional focus.
3) As instructional component for students in grades one through six will focus upon strengthening of reading and mathematical skills.  Reading instruction should allow for phonics, phonemic awareness, fluency, and comprehension as well as literary exploration and writing.   In addition to reading and math, each grade level will be assigned a different region (states) of the United States to study.  Notable people, places, and traditions will be explored and celebrated through various books and activities.
Mathematics instruction will be correlated with and in support of the thematic instruction and literary emphasis.  Each year’s theme allows for the study of time, distance, and money.  These components of mathematics are the suggested instructional focuses since these components allow for computation practice and require reasoning capabilities.  Daily scheduling responds to the instructional needs of the students in each classroom.
4) Parenting sessions will be conducted during this program.   
The overall goal of these sessions is to provide information to parents that will allow them to be better informed and effective.  Various speakers and presenters will lead these interactive sessions.
5) The Southeast Alabama Youth Services will conduct a five day
Vacation Improvement Program (VIP) Camp for students in grades three through five.  The goal of the camp is to strengthen students’ desire to make healthy life-style choices.  One of the agency’s counselors will lead five sessions for grades three through five.  The sessions will consist of the presentation of age appropriate materials and activities which will center upon such topics as anger management, bullying, the dangers of violence, the negative consequences of drug use, self-empowerment strategies and skills, individual responsibilities within a family, and positive peer interactions.
Students will become active participants in the Summer S.M.A.R.T.S. Program.  Classes with no more than ten to twelve students in pre-kindergarten, kindergarten, and first will be the goal of the program.  Classes for students in grades two through five will enroll twelve to fifteen students.  These class sizes should permit individualized instruction according to the needs of the students.  It should also foster greater interaction between the teacher and students.

The emotional maturity of the students is a crucial factor in the Summer S.M.A.R.T.S. Program.  A primary focus of each teacher is consideration of that maturity in order for success. The teacher will teach, model, and reinforce social skills such as working independently and working in a group cooperatively.

The following may be offered during SUMMER SMARTS.  The school’s library will be opened to Summer S.M.A.R.T.S. students; fine arts will be an integral part of the curriculum; and music instruction may be offered.
Breakfast and Lunch will be served daily to each student as provided by the Child Nutrition Program.

Extended Day Instruction
An extended-day instructional program is offered throughout our school system and in all of our schools except the Enterprise Early Education Center. Funding for this program is provided from federal, state, and local sources.  

The purpose of the extended day program is to provide assistance to students in academic areas and to address at risk issues.  Assistance is provided to remediate and accelerate learning through instruction and tutorial assistance with reading, homework, test preparation, class assignments and school projects.  All work in this program is offered so that each student can be more successful in the regular academic program.  Certified teachers, who are employed in the school which serves as the programs’ site, will conduct the extended day classes.  Teachers are expected to interact frequently with the student’s teacher(s) to ensure that the instructional needs of each student are addressed.  Services should be coordinated between the student’s teachers.  An evaluation of this program will be on-going through a review of progress reports, report cards, graded work, and overall progress.  Promotion to the next grade will be an important factor in assessing the effectiveness of the program.

Continuous Improvement
Each school is required to develop, implement, and evaluate a Continuous Improvement Plan in consultation with teachers, administrators, and other appropriate school personnel, parents, and if applicable, private school officials.  The CIP is a working, fluid document that is reviewed periodically, updated, and revised as needed.  Monitoring at the school level includes check points or benchmarks.  Implementation of the plan will be monitored by the principal and designated central office administrators.  The Federal Programs Director will meet during central office and principals roundtable meeting to ensure that students are receiving quality instruction designed to promote high achievement.  Periodically, the State Department personnel will monitor and provide technical assistance.

Exception
The academic assessments and indicators described shall not be used in lieu of the academic assessments required.

Development
Before an LEA may receive Title I funds, it must submit to the SDE for approval a plan that includes descriptions of the following:

Plan may be submitted as part of consolidated application under Section 14305.

Each plan must have:

*	An effective date and an indication of LEA approval by an authorized individual 	or entity.

*	Documentation of the process employed in the development, approval, and 	revision of the plan.
*	Documentation of written SDE or consultant approval of plan.

*	Communication documents, agenda, minutes/notes of meetings and sign-in 	sheets.

*	Procedures and practices in place for disseminating individual student assessment results to teachers and parents.



Consultation
The Schoolwide Plan was developed in consultation with teachers, principals, and administrators of other programs, school personnel,with parents of children in school served in Title I schools, and private school officials, if applicable.Schoolwide Plans (CIPs) are at each Title I school site and available to parents and the public upon request and are posted on each school’s website.

Duration
The Enterprise City School System’s Plan for federal programs has been developed and coordinated with the state’s plan.  Reform efforts are continually in progress, and will continue to be funded through local, state, and federal monies. This plan will remain in effect for the duration of the school system’s participation.  During the implementation period, programs will be monitored for effectiveness and necessary changes in strategies and programs will be made to meet the needs of students.  Annually, a review of each federal program will be conducted.  Advisory Committee meetings will be held to solicit input.  Necessary revisions indicated by the review will be made accordingly.

Duration of the plan includes the following components:

A.	A description of high-quality student academic assessments, if any, that are in addition to the academic assessments described in the State plan under Section 1111(b)(3), that the local educational agency and schools served under this part will use—
	*	To determine the success of children served under this part in meeting the State student academic achievement standards,

	*	To provide information to teachers, parents, and students on the progress being made toward meeting the State student academic achievement standards described in Section 1111(b)(1)(D)(ii)*;

	*	To assist in diagnosis, teaching, and learning in the classroom in ways that best enables low-achieving children served under this part to meet State student achievement academic standards and do well in the local curriculum;

	*	To determine what revisions are needed to projects under this part so that such children meet theState student academic achievement standards;

	*	To identify effectively, students who may be at risk for reading failure or  whoare having difficulty reading, through the use of screening, diagnostic, and classroom-based instructional reading assessments, as defined under Section 1208.

B.	At the local educational agency’s discretion, a description of any other indicators that will be used in addition to the academic indicators described in Section 1111 for the uses described in such section.

C.	A description of how the local educational agency will provide additional education assistance to individual students assessed as needing help in meeting the State’s challenging student academic achievement standards.

D.	A description of the strategy the local educational agency will use to coordinate programs under this part with programs under Title II to provide professional development for teachers and principals and, if appropriate, pupil services personnel, administrators, parents and other staff including local educational agency level staff in accordance with Sections 1118 and 1119.

E.	A description of how the local educational agency will coordinate and integrate services provided under this part with other educational services at the local educational agency or individual school level, such as:

	* 	Even Start, Head Start, Reading First, Early Reading First, and other preschool programs, including plans for the transition of participants in such programs to local elementary school programs;  and

	*	Services for children with limited English proficiency, children with disabilities, migratory children, neglected or delinquent youth, Indian children served under Part A of Title VII, homeless children, and immigrant children in order to increase program effectiveness, eliminate duplication, and reduce fragmentation of the instructional program.

F.	An assurance that the local educational agency will participate, if selected, in the State National Assessment of Educational Progress in 4th and 8th grade reading and mathematics carried out under Section 411(b)(2) of the National Education Statistics Act of 1994.

G.	A description of the poverty criteria that will be used to select school attendance areas under Section 1113.

H.	A description of how teachers, in consultation with parents, administrators, and pupil services, personnel, in targeted assistance schools under Section 1115, 	will identify the eligible children most in need of services under this part.

I.	A general description of the nature of the programs to be conducted by such agency’s schools under Section 1114 and 1115 and, where appropriate, educational services outside such schools for children living in local institutions for neglected or delinquent children, and for neglected and delinquent children in community day school programs;

J.	A description of how the local educational agency will ensure that migratory children and formerly migratory children who are eligible to receive servicesunder this part are selected to receive such services on the same basis as other children who are selected to receive services under this part.

K.	If appropriate, a description of how the local educational agency will use funds under this part to support preschool programs for children, particularly children participating in Early Reading First, or in a Head Start or Even Start program, which services may be provided directly by the local educational agency or through a subcontract with the local Head Start agency designated by the Secretary of Health and Human Services under Section 641 of the Head Start Act, or an agency operating an Even Start program, an Early Reading First program or another comparable public early childhood development program.

L.	A description of the actions the local educational agency will take to assist its low-achievement schools identified under Section 1116 as in need of improvement.

M.	A description of the above actions the local educational agency will take to implement public school choice and supplemental services, consistent with the requirements of Section 1116.

N.	A description of how the local educational agency will meet the requirements of Section 1119.

O.	A description of the services the local educational agency will provide homeless children, including services provided with funds reserved under Section 1113(c)(3)(A).

P.	A description of the strategy the local educational agency will use to implement effective parental involvement under Section 1118.

Q.	Where appropriate, a description of how the local educational agency will use funds under this part to support after school (including before school and summer school) and school-year extension programs.

PROGRAM EVALUATION/ANNUAL REVIEW

[bookmark: _Toc105410350]Evaluation/Annual Review of Schoolwide Program

	Title I regulations require that a school operating a schoolwide program annually evaluate the implementation of, and results achieved by, the schoolwide program and Continuous Improvement Plan (CIP).  This evaluation must determine whether the schoolwide program and the CIP were effective in increasing the achievement of students in meeting the State’s academic standards, particularly those students who had been furthest from achieving the standards and improving the overall school program.  The school must revise its plan as necessary based on the results of the evaluation to ensure the continuous improvement of student achievement and the school program.The regulations use the term “evaluation,” which has a specific meaning in the research field.  However, for Title I purposes, the intent is that schools conduct an annual review of the strategies in the schoolwide plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as greater parental involvement or more high-quality professional development.          

The annual review can serve other valuable purposes. Results can--
· Inform internal program management and help school leaders make informed decisions to improve the quality of their program;
· Answer stakeholder questions and help them better understand how effectively the school is meeting its stated goals;  
· Increase understanding of specific strategies and help the school determine the usefulness of the activities it has undertaken to increase student achievement; and    
· Promote interest in and support of a program or activity by illustrating certain strategies, their outcomes in terms of improving student achievement, and increasing support for their use.   

Program evaluations/reviews are usually organized and carried out according to the following steps.

1) Identification of purpose and intended audiences– The annual review of a schoolwide program includes determining the percentage of students who reach proficiency on the State’s annual assessments.  Additionally, it examines the operation of the school:  the implementation of instructional strategies, the participation of stakeholders, the degree of parental involvement, and other elements that support increased student achievement, as detailed in the schoolwide program plan.

The intended audience for the annual review is all stakeholders, internal and external to the school.  These stakeholders are persons with an investment in the school, many of whom were involved from the beginning in the development of the school’s mission and goals and in the program planning process.  They have an interest in knowing whether or not those goals are being met, and want to know what will be done with the results of the annual review. These stakeholders include (1) those involved in day-to-day program operations, such as teaching, administrative and school support staff; (2) those served by the program, such as students, parents and community members; and (3) those in a position to make recommendations and/or decisions regarding the program, such as members of the school planning team, school administrators, and school district personnel.

2) Identification of issues and development of review questions– Program review begins at the same time that the schoolwide program is being designed.  That is, while the school planning team is developing measurable goals and strategies, it should be considering how the success of those strategies would be determined.  Planners should envision what progress toward long-term goals would “look like” at the end of the school year. 

Key review points should be related to each goal in the schoolwide plan.  Questions can address the following:

· Inputs – For instance, what resources were identified in the schoolwide program and to what degree were they utilized?
· Activities – Did planned events such as professional development, parental involvement activities, schoolwide instructional units, take place as scheduled? 
· Short-term impacts – What were the short-term results of implementing a particular strategy in the schoolwide plan?  Was training provided for the targeted number of school staff?  Did the training affect subsequent instructional decisions? 
· Longer-term impacts– An annual schoolwide review can provide incremental information that tracks outcomes over time.  For instance, a schoolwide program might begin a dropout prevention program for sixth graders with the goal of a reduced dropout rate when those students are in ninth grade. 

Once the target objectives have been clarified, reviewers create specific questions that the review will answer.  The answers to some questions will be easily determined (e.g., gains in student scores on State assessments), but some will be more difficult to measure (e.g., a positive change in student attitude).  Each potential evaluation question should be screened to ensure that it elicits information that is-- 
· Relevant to the schoolwide program’s goals and objectives;
· Important to a significant number of stakeholders;
· Of continuing relevance and interest; and
· Attainable, given time, resource, and staff constraints. 

3) Identification of data collection instruments – Next, reviewers determine how data that answer each question will be collected.  Evaluators will collect both quantitative  (empirical and numerical, such as tallies and test scores) and qualitative (survey responses on attitudes, personal interviews, observations, journals), depending on the review question.  Appendix VII provides one tool for data tracking and collection as well as an explanation of a few of the typical data collection instruments.  Examples of data collection instruments include document reviews, tallies, questionnaires, interviews, surveys, observations, assessments, attitude inventories, and focus groups.  It is the job of the reviewers to align each question with the appropriate data collection method. 

4) Collection of data– When data collection instruments have been identified or created, reviewers are ready to gather information.  Every stakeholder who will provide the reviewers with information should have a clear understanding of why the review is being conducted, the types of data being collected, and how the results will be used.  Data collectors should consider the needs of subjects (e.g., need for anonymity, need for an interpreter) and should obtain any required clearance or permission that is necessary before soliciting information.  Because any bias on the part of a data collector can compromise the credibility of the findings and overall results, data collectors should be carefully trained, and there should be consistency in instructions and data collection procedures so that results are reliable across survey groups.  Information should be gathered from as many members of a sample group as possible to ensure that the results are statistically significant. 
5) Analysis and interpretation of results– After the data are collected and checked for accuracy, they should be analyzed and interpreted.  The initial analysis may raise new questions and/or uncover findings that were not anticipated, and in this case a second analysis may be appropriate.  For example, an analysis of assessment data might reveal that students, in the aggregate, have higher performance in reading/language arts than they do in mathematics.  A second level analysis might ask why that is so and consider the possibility that there is a relationship between scores and times of day that reading and mathematics are taught or differences in how they are taught. 

Overall, the information that emerges from the data analysis should clearly describe the progress the school has made in implementing its program and increasing student achievement and indicate areas where revisions or additional work is needed.Data gathered in response to each research question should be addressed separately; it should yield detailed findings that clearly indicate whether or not a key strategy or action in the schoolwide plan was implemented as planned.  For example, reviewers might determine that participation in professional development for teachers resulted in more effective use of data to improve student achievement.  Or, reviewers might conclude that although the schoolwide program school identified a strategy as important, insufficient time or resources were devoted to accomplishing it.  
6) Reporting– The report should be clearly and concisely written and available to all stakeholders.  The report typically includes background information, the evaluation questions, a description of evaluation procedures, an explanation of how the data were analyzed, findings, and a conclusion with recommendations. 
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The schoolwide review team, along with the outside reviewer if one is being used, should present the results to staff in the school, parents and other community members.  The evaluation will provide a roadmap for the future progress of the schoolwide program, so it is very important that the presentation and any accompanying materials be clear, understandable, and avoid the use of technical jargon.  The presenters should be prepared to answer any questions posed by stakeholders.

The first cycle of continuous improvement is completed when the school uses the results of the review to more effectively implement its schoolwide program and to improve student achievement.  Once the findings have been widely disseminated and input has been received, the schoolwide team identifies which recommendations will be incorporated into the existing school plan.  Some suggested steps for carrying out this process follow:
· Review the strategies and action steps originally proposed in the schoolwide plan.
· Use the findings and recommendations to identify the parts of the schoolwide plan that have been implemented ineffectively or not at all.
· Solicit the input of all stakeholders in identifying more effective strategies to achieve identified goals.
· Identify any additional training that is needed to improve implementation.
· Determine if additional resources are needed to implement the revised improvement plan and, if so, how they will be obtained.
· Re-establish responsibilities and timelines for implementing the revised plan.
· Communicate to all stakeholders what has been incorporated into the revised plan. 
· Review the implementation review design that was used and make changes as appropriate to reflect plan modifications in preparation for the following year’s evaluation. 

The purpose of the annual review of the schoolwide program is to ensure that the program described in the schoolwide plan is implemented as designed and that its implementation has a positive effect on student achievement.  Thus, the results of the annual review should not be perceived as a sign that the school should start over again with a new plan.  Instead, the school should revise its existing plan to incorporate the revisions and reflect a revitalization of the school’s commitment to implementing a schoolwide program that helps all students achieve at high levels. 

As required in the NCLB Act, a committee has been appointed to assist in the Enterprise City Schools Title I Plan for development, review, and revision. 
The following measures will be completed in an effort to review annually the progress of each school served under this part to determine whether the school is meeting or making adequate progress as defined in section 1119b)(3)(I).(Public Law 104-382):
The results of state mandated tests will be carefully reviewed and studied in an effort to identify strengths and weaknesses of our students based upon our school system’s results and the results of each school (based upon individual school results).  These results will be publicized and disseminated to our local board of education members, our teachers and other staff members, parents, students, and our community members.  Our results will then be measured utilizing the state’s standards, the state’s performance averages, and the national averages.  Additionally, our results will be compared with other schools within our cluster and by our students’ group.  Distinguished schools will be designated by the Enterprise City School System in accordance with section 1117 on State Assistance of School Support and Improvement (Public Law 103-382).

If schools fail to make adequate yearly progress according to the state plan, steps will be taken to develop an individualized plan for that school by its professional and paraprofessional staff members, a representative group of parents, and the school administrator.  The needs of each school will be addressed in a school improvement plan.
Annual surveys will be developed locally and distributed to each participating school.  Classroom teachers and parents of Title I active students will be asked to anonymously complete a survey and return it to the Federal Programs Director.  This survey will ask respondents to rate the Title I program’s effectiveness as well as the work of its staff members.  The results of the surveys will be compiled and reviewed.  These results will be communicated with Title I professional and paraprofessional staff members.  The school’s Title I Advisory Committee and the school system’s Federal Programs Advisory Committee will review the results of the surveys in order to develop plans and strategies for improvement in Title I services.

State Approval of Plan – During Monitoring
Per the State Department of Education –LEA plans may be monitored through E-Gap (document library) by the Federal Programs Section of the Alabama State Department of Education.  The plan shall be filed at the superintendent’s office, with the Federal Programs Director, and at each Title I school.

Fiscal Responsibility and Accountability
The Title I allocation to the Enterprise City School System will bedistributed to the fiveelementary schools (selected by grade span) in our system which have been determined eligible through the use of our school system’s second month’s attendance report as maintained in the superintendent’s office.  This report specifies each school’s total student enrollment and the number of each school’s students who have been determined eligible for free or reduced meals.  Those numbers were used to determine the poverty percentage for each school and the number of poverty children at each school.  An appropriate per pupil rate expenditure was determined for each of those schools.  That rate multiplied by the number of poverty students is total obligation of Title I funds for each school.

Those dollars in our Title I allocation which are not obligated to eligible schools will be reserved (set aside) to support salaries for the program director and secretary, parental involvement activities, supplemental instruction to English Learners students, Neglected or Delinquent, professional development activities, and summer programs. The remaining funds will be used for school allocations:  salaries, professional development, parental involvement, and materials and supplies.Title II funds will be used to support professional development activities and class size reduction units.  CSR units are funded after state earned units to reduce class size.

Additionally, an appropriate amount of Title II funds will be utilized to support professional development programs that require the employment of substitutes.
Title III funds will be used to supplement the core academic program with our English Learners.  Title III funds will be used for the purchase of program materials and supplies, support for professional development activities, and supplemental summer school instructional support.
The goal of our school system’s Safe and Drug Free position is to encourage the acquisition and/or continuation of a healthy lifestyle for each of our students.  To this end, our focus is on decreasing risk factors and the strengthening protective factors for our students, their families, and our community.  Safe and Drug Free Schools initiatives will be used to provide health services and the prevention of student violence, bullying,  and drug use trends.
If received, Title VI funds may be used to supplement existing programs:  support for Title II Part D – educational technology, support for Title III materials and supplies, teacher recruitment materials and supplies, and parent involvement activities materials and supplies.

Our system’s Homeless and Migrant allocationsmay be used to directly respond to the needs of our homeless and migrant students.  Allocations will be used to:  provide health services; employment of LPC, educational supportive services through extended-day programs; professional services when necessary such as dental and medical; and direct services to children that are individually determined necessary for school enrollment and maintenance.

To further ensure accountability and sound fiscal management, all federal program expenditures will be approved by the Director of Federal Programs and the Superintendent prior to purchase.  Our school system’s accountant and the Federal Programs secretary will file and maintain accurate records of each purchase and assist in ensuring that all completed purchases reflect the currently approved federal budgets.  Indirect cost will not be claimed by our school system in any of our federal budgets.
Our superintendent has committed the use of local and other non-federal funds, when available and appropriate, to support and assist the servicing of students who are identified as eligible for each of our federal budgets.  Every effort will be made to ensure that these federal dollars are consistently used to supplement existing efforts in our school system.  Further, accounting procedures for the federal programs will adhere to the structure outlined in the Financial Planning, Budgeting and Reporting system for Alabama Public Schools.  All federal and state regulations will be observed.  In addition, state and local auditing requirements will be met.

Program Responsibility
The Title I Plan reflects the shared responsibility of schools, teachers, and the Enterprise City School System in making decisions regarding activities.

Parent Notification
Notifications to parents will be presented in a language they can understand regarding their child’s participation in the program, specific exit requirements, working with individual student education plans and details on parent rights.
Notification timelines are specific, for new students or students entering during the year; as a means of reaching parents regarding service and meetings, and the admonition not to exclude parents.

Parenting sessions and meetings will be held as an effective means of outreach to parents of English Learners. This is to inform the parents how they can be involved in the education of their children, and be active participants in assisting their children to attain English proficiency, achieve at high levels in core academic subjects, and meet challenging state academic content standards expected of all students.  This provision includes holding, and sending notices of opportunities for, regular meetings for the purpose of formulating and responding to recommendations from the parents of students assisted under the plan.

Comparability Study
The Enterprise City School System determined comparability on K-6 grade spans and has determined the use of state and local funds to provide services that are substantially comparable in each school.  A comparability report is completed annually in December and filed with the State Department of Education every odd year.

Equitable Access and Participation
It is the position of the Enterprise City School System that all persons will be afforded equal access or participation on the basis of selection criteria included in the law.  This includes gender, race, creed, national origin, color, disability, sex, or age.  Beyond those types, the Enterprise City School System assures that all children will be given equal access including children with disabilities, migrant children, Limited-English proficient children, children who were in Head Start or Even Start during the two preceding years, neglected or delinquent children, and homeless children.  In compliance with federal legislation, Act 45 CRF 185.43 (d) (2), it is the policy of the Enterprise City Schools that there are no racially identifiable classes.  All programs offered by schools within the Enterprise City School System shall be open to all students regardless of sex in compliance with Title IX of the Education Amendments of 1972 as later amended by the final regulations for the final regulations for implementation of this legislation.  Any reported instance of the contrary will be thoroughly investigated by the superintendent’s office and resolved in a timely manner and in response to set policies, procedures and assurances.Additionally, the Enterprise City School System adheres to the provisions of the Elementary and Secondary Education Act of 1965, as amended by the No Child Left Behind Act of 2001, regarding access to participation in, and administration of, public school choice, in a nondiscriminatory manner that is consistent with the requirement of Title VI Civil Rights Act of 1964 and its implementing regulations (34 C.F. R. Part 100).

Scientifically Based Research
In the No Child Left Behind Act of 2001 (NCLB 2001) Section 9101, (37) – Public Law 107-110, scientifically proven or based research is defined.  The frequency of usage of the term in the NCLB 2001 legislation underscores the requirement that federal education funds be used to implement programs that work.Specifically, federal education funds are to be used for programs, products, materials, and strategies in all program components to implement programs that have been proven to work with populations of students, teachers, administrators, and others similar to those who are to be served.
Scientifically based/proven research has:
· Been conducted using a systematic, empirical methodology;
· Has produced results that are reliable across multiple observations
· Has been evaluated using an experimental or quasi-experimental design and using control groups or control conditions; and
· Has been accepted by a peer-reviewed journal or tested through a comparable rigorous process.
Acceptable programs should demonstrate improved student outcomes and create changes in teacher behavior over a one-year period.
In the Enterprise City School System scientifically based research materials are used throughout programs and activities funded federally.  Some include:
Saxon Math
Alabama Reading Initiative
DIBELS
Compass Learning
Harcourt StoryTown Reading Series
Voyager
Easy CBM

Examples of High-Quality, Effective Curricula

Curriculum that applies rigorous, systematic, and objective procedures to obtain valid knowledge relevant to improving student academic achievement will have a positive impact.

Admission or Exclusion
The No Child Left Behind Act of 2001 and the Stewart B. McKinney-Vento Homeless Assistance Act, all students – homeless, migratory, immigrant and Limited English Proficient – must have equal access to the same free appropriate public education including public preschool education, provided to all other children and youth.
The enrollment of homeless / unaccompanied youth, immigrant, migrant, and Limited English proficient children and youth shall not be denied nor delayed unduly due to any of the following barriers:
Lack of school records or transcripts
Lack of birth certificate
Lack of immunization or health records
Lack of Social Security Number (assigned at the school level)
Lack of Proof of Residency
A student shall not be admitted to, or excluded from, any federally assisted education program on the basis of a surname or language-minority status.

Grievance Procedure
[bookmark: _GoBack]Should the parents of participating children disagree with any aspect or componentsof the Enterprise City Schools Consolidated Application for NCLB, LEA SchoolwidePlan orexpress comments of dissatisfaction with the School Parent Involvement Policy and Plan,the Director of Federal Programs should be contacted.  The next step is the Grievance Procedure of the Board Policy Manual adopted by the Enterprise Board of Education (A-5).   Comments of parents will be submitted to the Alabama State Department of Education – Federal Programs Division upon review of the plan.
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TITLE I PART A - ASSURANCES
IMPROVING BASIC PROGRAMS OPERATED BY LEAS
Assurance that:
	A.	The LEA plan for implementation of Title I, Part A was developed in consultation with teachers, principals, pupil services personnel, administrators, other staff, and parents.

	B.	The plan for Title I, Part A coordinates with other programs under this Act, the Individuals with Disabilities Education Act, the Carl D. Perkins Vocational and Technical Education Act of 1998, the Head Start Act, the Adult Education and Family Literacy Act, and the McKinney-Vento Homeless Assistance Act.

	C.	The LEA has a plan for assisting schools to develop capacity to comply with program operation and for providing additional educational assistance to students needing help to achieve state standards, including:
		1.	The use of targeted assistance program
		2.	Steps to ensure that the assisted program schools have highly qualified staff (Section 1111).
		3.	Assessment results are used by schools and teachers to improve achievement (Section 1111);
		4.	School choice and supplemental education services options (Section 1116).

	D.	The LEA has a Parent Involvement Policy and plan as required in Section 1118, and ensures that all requirements in Section 1118 and 1111(h)(6), Parent’s Right to Know, are implemented systematically.

	E.	The LEA has a strategy for ensuring that children served by Title I, Part A will be taught the same knowledge and skills in all subjects and held to the same academic achievement expectations as all children.

	F.	The LEA will implement the accountability requirements of Section 1116(f) regarding schools identified for improvement and corrective action.

	G.	The LEA will ensure annual assessment of English language proficiency for all limited-English proficient students.

	H.	The LEA will coordinate with other agencies that provide services to children, youth, and families to address factors that have significantly affected the achievement of students.

	I.	The LEA will ensure that assessment results are promptly provided to schools, teachers, and parents.

	J.	The LEA will participate in state academic assessments of 4th and 8th grade reading and mathematics under NAEP if the U.S. Department of Education pays the cost of administering such assessments, and will ensure that schools drawn for the NAEP sample will participate in all phases of these assessments, including having results published.
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